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Appendix B

CONSENT FORM TO ACT AS A RESEARCH PARTICIPANT
DOMINICAN UNIVERSITY OF CALIFORNIA

Preschool Kitchen Task Assessment Study

Purpose and Background of the Study:

Emily Fry, Hayley Gilligan, Liza Henty-Clark, and Jennifer Weissensee, graduate students and
their faculty advisor Dr. Julia Wilbarger from the Department of Occupational Therapy at
Dominican University of California, are conducting a research study designed to look at the
validity of a new assessment of thinking and problem solving skills in young children: The
Preschool Kitchen Task Assessment.

The purpose of this research is to examine how accurately the Preschool Kitchen Task
Assessment (PKTA) measures a child’s ability to initiate, organize, plan, and sequence a craft
activity. Scores on the PKTA record the level of assistance the child needs to complete a simple
craft activity. Children’s scores on the PKTA will be compared to their scores on the Parent
Behavior Rating Inventory for Executive Function (P-BRIEF), the Dimensional Change Card
Sort (DCCS) (sorting task) and a Digit Span Task (memory task). All are established tool for
assessing thinking and problem solving skills (executive functions) in children. Parent’s role in
this study is to provide information about their child’s past and current developmental, medical,
and behavioral history.

| am being asked to participate in this study because | am a parent of a typically developing 3 to
5 year old child

Procedures:
If | agree to be a participant in this study, the following will happen:

1. I will be asked to complete a background information questionnaire about my child’s
developmental and medical history, my education and current occupation. It will take about 10
minutes to complete this form.

2. | will complete the Behavior Rating Inventory of Executive Function (P-BRIEF), which
asks questions about my child’s behaviors in areas such as attention and self-control. It will take
about 20 minutes to complete this form. | am encouraged to answer all of the questions, but may
omit any items that | do not want to answer.

Risks and/or Discomforts:

1. I understand that my participation involves minimal to no physical risk, but may involve
some psychological discomfort completing the Parent BRIEF which asks about a child’s
behavior problems.
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2. I may decline to answer any question that seems to be too personal in nature, causes me
distress or seems an invasion of my privacy. | may elect to stop participating before or after the
study is started without any adverse effects.

3. Study records will be kept as confidential as possible. No individual identities will be used
in any reports or publications resulting from the study. All personal references and identifying
information will be eliminated when the data are recorded, and all participants will be identified
by numerical code only, thereby assuring confidentiality regarding the participant’s results. The
master list for these codes will be kept by the researchers in a locked file separate from other
records. Only the researchers, their faculty adviser, and research assistants will see the data.

One year after the completion of the research, all written and recorded materials will be
destroyed.

Benefits:

There will be no direct benefit to me from participating in this study. The anticipated benefit of
this study is to begin validating the PKTA, a potentially useful tool for assessing thinking skills
in young children.

Costs/Financial Considerations:

There will be no cost to me or my child as a result of taking part in this study.

Payment/Reimbursement:

Neither my child no I will be reimbursed for participation in this study.

Questions:

| have talked to the student researchers about this study and have had my questions answered. If
| have further questions about the study, | may contact them at PKTAthesis@gmail.com or their
research supervisor, Julia Wilbarger, PhD, OTR/L, Occupational Therapy Department,
Dominican University of California, Xxx-xxxx.

If I have any questions or comments about participation in this study, I should talk first with the
research team and the research supervisor. If for some reason I do not wish to do this, | may
contact the Dominican University of California Institutional Review Board for the Protection of
Human Subjects (IRBPHS), which is concerned with the protection of volunteers in research
projects. | may reach the IRBPHS Office by calling xxx-xxxx and leaving a voicemail message,
by FAX at xxx-xxxx or by writing to the IRBPHS, Office of the Associate Vice President for
Academic Affairs, Dominican University of California, 50 Acacia Avenue, San Rafael, CA
94901.

Consent

| have been given a copy of this consent form, signed and dated, to keep.
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PARTICIPATION IN RESEARCH IS VOLUNTARY. | am free to decline to be in this study or
withdraw my participation at any time without fear of adverse consequences. My decision to
participate or not will not affect my child’s participation in their preschool program.

My signature below indicates that | agree to participate in this study.

Subject’s Signature Date

Researcher’s Signature Date
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Appendix C

PROXY CONSENT FORM FOR RESEARCH PARTICIPATION
DOMINICAN UNIVERSITY of CALIFORNIA

Preschool Kitchen Task Assessment Study

Child Assent Form

Title of Study: The Preschool Kitchen Task Assessment: A Valid Measure of Executive
Functions in Preschoolers?

Student Researchers: Hayley Gilligan, Liza Henty-Clark, Emily Veith, and Jenn Weissensee

Principal Investigator: Julia Wilbarger, Ph.D., OTR/L
Phone: XXX-XXXX Email: julia.wilbarger@dominican.edu

You are being asked to be in a research study to see how you can make something. If you say
yes, you will have to do two things. You will work for a while and you can take breaks if you
need them. Some of the parts might be hard but try to do the best you can.

Today you get to:

Make a caterpillar: You will look at pictures to make your caterpillar. You should try to follow
the directions by yourself. We will give you help if you need it. You will be able to keep the
picture of the caterpillar that you make.

Card game: We will show you some cards with pictures on it. You will have to put the cards
into two piles.

Number game: We will tell you two numbers and you have to repeat them back to us.
Sometimes the numbers will be backwards.

Being in this study will help us learn better ways to look at how children can solve problems.
You can decide not to be in this study and you can choose to stop at any time.
The researcher will sign below to indicate verbal assent of child.

| have described the study and explained the risks and benefits in language that is understandable
to the child. 1 believe the child understood and has assented to participate in the study.

Printed Name Date

Signature of Investigator or Person Obtaining Consent Date
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Appendix D
IRB Approval Letter

DOMINICAN
UNIVERSITY

of CALIFORNIA

February 4, 2014

Hayley Gilligan
50 Acacia Ave.
San Rafael, CA 94901

Dear Hayley:

| have reviewed your proposal entitled The Preschool Kitchen Task Assessment: A Valid
Measure of Executive Functions in Preschoolers? submitted to the Dominican University
Institutional Review Board for the Protection of Human Participants (IRBPHP Application,
#10235). | am approving it as having met the requirements for minimizing risk and protecting
the rights of the participants in your research.

In your final report or paper please indicate that your project was approved by the IRBPHP and
indicate the identification number.

I wish you well in your very interesting research effort.

Sincerely,

Martha Nelson, Ph.D.

Associate Vice President for Academic Affairs
Chair, IRBPHP

cc: Julia Wilbarger

Institutional Review Board for the Protection of Human Subjects
Office of the Associate Vice President for Academic Affairs 50 Acacia Avenue, San Rafael,
California 95901-2298 ¢ 415-257-1310
www.dominican.edu
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Appendix E
DST CUEING GUIDELINES

FORWARD DIGIT SPAN (ERNIE)

Let’s play a game where you copy me, OK? (get Ernie)

Here's my friend Ernie. (says hi)

Ernie's going to copy me first, so whatever I say, he says it too!

Like this. If I say 1, 2, 3, Ernie says, 1, 2, 3 (diff voice). Like that!

Now you try. (put Ernie out of view)

I’1l say some numbers and then you say those numbers, just exactly the same way I did.
Practice

Let’s practice: 4,2 C’s Final Response:
(correct as needed, up to 6 tries, then do test trials)

# tries

Great! Let’s do some more like that.
Remember, whatever I say, you say it the same.
Test trials

Digits: (circle correct items; strike out failures; move up a level after a correct answer;
discontinue after three consecutive failures)

2-digits 3-digits 4-digits S-digits
1,4 Pass— 6 4 2 1,2,4,6 4,2,1,3,5
5,3 3,5,1 3,1,5,2 5,6,4,3,2
2,6 2,3,6 6,5,3,4 2,3,4,1,6
6-digits 7-digits

Highest Level on FDS:
(Note to coders: If C could not do Level 2, Highest Level on FDS =1.)
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BACKWARD DIGIT SPAN (ERNIE)

Now I have a new game where we say things backward. (get Ernie)
Here's Ernie again. (says hi)

Now Ernie's being silly, so whatever I say, he says it backward. He says it the wrong
way.

Like this, if I say the numbers "1, 2" Ernie says "2, 1" (diff. voice) Like that!

Isn't that silly?

Now you try. (put Ernie out of view)

Whatever I say, you say it backward, OK?

Practice

Let’s practice: 1,2 C’s Final Response: #tries
(correct as needed, up to 6 tries, then do test trials)

Great! Let’s do some more like that.

Test Trials

Remember, whatever I say, you say it backward.

Digits: (circle correct items; strike out failures; move up a level after a correct answer;
discontinue after three consecutive failures)

2-digits 3-digits 4-digits 5-digits
Fail 14 Pass— 6.4,2 1,2,4,6  4,2,1,3,5
, 53 3,5.1 3,1,5.2  5,6,4,3,2
2,6 2,3,6 6,5,3,4  2,3,4,1,6

2~y ~

Highest Level on BDS:

(Note to coders: If C could not do Level 2, Highest Level on BDS = 1)
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Appendix F
DCCS CUEING INSTRUCTIONS

INITIAL RULES (Shape)

Let’s play a game called the shape game.

We will play with two shapes: one of them
is a star and the other one is a truck.

So, in the shape game....

Gesture to boxes on “here” and “there”
throughout.
Place star card in box.

...all the stars go here, and all the trucks go
there.

See, here’s a star.
So, it goes here.

If it's a star, it goes here; if it's a truck, it goes
there.

Now, here’s a truck.

Where does this one go?

If correct: Very good. You know how to play the SHAPE
game.
If points only: Can you put it inside (the box) (for me)?
[or: Can you help me put this truck in the box?]
If incorrect: No, this one’s a truck, so it has to go over here

in the SHAPE game.

Can you help me put this truck down?

All right. Now, it’s your turn.
So, remember...

Say for cards
1,2,&3

In this game, if it's a star, it goes here; if it's a
truck, it goes there.

1. (blue truck) Here’s a truck.
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Star Truck

2. (red star) Here's a star.
Star Truck

3. (blue truck) Here’s a truck.
Star Truck

(If needed...)
Interim Reminder for card 4

Remember, we'’re playing the SHAPE game. If
it's a star, it goes here; if it's a truck, it goes
there.

4. (blue truck) Here’s a truck.
Star Truck

(If needed...)
Say for cards 5 & 6

In this game, if it's a star, it goes here; if it's a
truck, it goes there.

5. (red star) Here’s a star.
Star Truck

6. (red star) Here's a star.
Star Truck

RULE SWITCH (Color)

Now, we’re going to play a new game.
We’re going to play the COLOR game.

We will play with two colors: one of them is
blue,

And the other one is red.

So, in the color game... all the blue ones
go here, and all the red ones go there.

Remember...

Say for cards 1, 2, & 3

In this game, if it's blue, it goes here; if it's red, it
goes there.

1. (red star) Here’s a red one.
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Blue Red
2. (blue truck) Here's a blue one.
Blue Red
3. (blue truck) Here’s a blue one.
Blue Red

(If needed...)
Interim Reminder for card 4

Remember, we'’re playing the COLOR game. If
it's blue it goes here; if it’s red, it goes there.

4. (red star) Here’s a red one.
Blue Red

(If needed...)
Say for cards 5 & 6

In this game, if it's blue, it goes here; if it’s red, it
goes there.

5. (red star) Here’s a red one.
Blue Red
6. (blue truck) Here’s a blue one.
Blue Red

We finished all the cards! You did such a
great job playing that game with me!

(END OF TASK!)




