
Dominican Scholar Dominican Scholar 

Graduate Master's Theses, Capstones, 
and Culminating Projects Student Scholarship 

5-2014 

Factors that Influence Career Choice in South African Township Factors that Influence Career Choice in South African Township 

High School Students High School Students 

Emily Ann Dodge 
Dominican University of California 

Martha Welderufael 
Dominican University of California 

https://doi.org/10.33015/dominican.edu/2014.OT.06 

Survey: Let us know how this paper benefits you. 

Recommended Citation 
Dodge, Emily Ann and Welderufael, Martha, "Factors that Influence Career Choice in South 
African Township High School Students" (2014). Graduate Master's Theses, Capstones, and 
Culminating Projects. 7. 
https://doi.org/10.33015/dominican.edu/2014.OT.06 

This Master's Thesis is brought to you for free and open access by the Student Scholarship at 
Dominican Scholar. It has been accepted for inclusion in Graduate Master's Theses, Capstones, and 
Culminating Projects by an authorized administrator of Dominican Scholar. For more information, 
please contact michael.pujals@dominican.edu. 

https://scholar.dominican.edu/
https://scholar.dominican.edu/masters-theses
https://scholar.dominican.edu/masters-theses
https://scholar.dominican.edu/student-scholarship
https://dominican.libwizard.com/dominican-scholar-feedback
mailto:michael.pujals@dominican.edu


Factors that Influence Career Choice in South African Township High School Students  

 

 

 

 

Emily Dodge 

Martha Welderufael 

 

A Culminating Thesis in Partial Fulfillment of the Requirement for the 

Degree Master of Science Occupational Therapy 

School of Health and Natural Sciences 

Dominican University of California  

 

San Rafael, California 

May 2014 

 

 

 

 

 

 

 

 
 



	
   	
   	
  	
  ii	
  

This thesis, written under the direction of the candidates’ faculty advisor and approved by the 

chair of the Master’s program, has been presented to and accepted by the Faculty of the 

Occupational Therapy Department in partial fulfillment of the requirements for the degree of 

Master of Science in Occupational Therapy. The content and research methodologies 

presented in this work represent the work of the candidates alone.  

 

 

 

 
 
Emily Dodge, Candidate       Date: 12/11/13 
 
 
 
 
Martha Welderufael, Candidate       Date: 12/11/13 
 
 
 
 
Ruth Ramsey, EdD, OTR/L, Chair       Date: 12/11/13 
 
 
 
 
Janis Davis, Ph.D., OTR/L       Date: 12/11/13 

 
 
 
 
 
 
 
 
 
 
 
 



	
   	
   	
  	
  iii	
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Copyright by Emily Dodge and Martha Welderufael (2013) 
All Rights Reserved 

 
 
 



	
   	
   	
  	
  iv	
  

Acknowledgements	
  

 This research study would not have been possible without the immense dedication of Dr. 

Janis Davis.  We greatly appreciate Dr. Davis’s continued guidance, expertise and enthusiasm for 

this research.  Furthermore we would like to thank Nelson Mandela Metropolitan University and 

the South African community for hosting us while we collected the research data.  We would 

also like to offer a special thanks to research analyst Mark McAlister, who helped with the data 

analysis.  We are particularly grateful for the research assistants’ time and diligent work towards 

this study.  Lastly, we are thankful for our classmates, friends, and family for their continued 

support throughout our research work. 

 

 

 

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  



	
   	
   	
  	
  v	
  

Table of Contents 

List of Tables ................................................................................................................... vii 

List of Figures .................................................................................................................. vii 

Abstract ........................................................................................................................... viii 

Introduction ........................................................................................................................1 

Problem Statement .............................................................................................................5 

Literature Review ..............................................................................................................6 

Curriculum .......................................................................................................................6 

Barriers in South Africa Education ..................................................................................7 

Listening and Learning ..................................................................................................14 

Statement of Purpose and Research Questions .............................................................16 

Theoretical Framework ...................................................................................................18 

Ethical and legal Considerations ....................................................................................23 

Methodology .....................................................................................................................24 

Design ............................................................................................................................24 

Participants .....................................................................................................................25 

Data Collection ..............................................................................................................25 

Instruments .....................................................................................................................26 

Data Analysis .................................................................................................................28 

Results ...............................................................................................................................28 

Discussion .........................................................................................................................45 



	
   	
   	
  	
  vi	
  

Potential Limitations .......................................................................................................49 

Implications and Recommendation for Practice ...........................................................49 

Conclusion ........................................................................................................................50 

References .........................................................................................................................52 

Appendices ............................................................................................................................ 

Appendix A: Proxy Consent for Research Participation ...............................................57 

Appendix B: Career Development Questionnaire .........................................................59 

Appendix C: The Hope Scale ........................................................................................61 

Appendix D: Janusik-Keaton Metacognitive Listening Strategies ................................62 

Appendix E: Imhof-Janusik Listening Concepts Inventory   .........................................64 

Appendix F: Career Reflection Questionnaire ...............................................................66 

Appendix G: Letter of Permission to High School Principles .......................................67 

Appendix H: Research Participant’s Bill of Rights  ......................................................68 

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  



	
   	
   	
  	
  vii	
  

List of Figures 

Figure 1: Schema of the Ecology of Human Performance model  ....................................20 

Figure 2: Importance of Career Education .........................................................................30 

Figure 3: Do you Feel You Have a Choice of Careers ......................................................31 

Figure 4: Factors that Influence Career Decisions .............................................................33 

Figure 5: Identified Barriers ...............................................................................................34 

Figure 6: Hope Scale Mean Scores ....................................................................................42 

Figure 7: Students’ Use of Listening Strategies ................................................................43 

 

List of Tables 

Table 1: Factors that Influence Career Decisions ..............................................................32 

Table 2: Students’ Use of Listening Strategies ..................................................................43 

Table 3: LCI means Scores for Conceptualization of Listening (by groups) ....................44 

	
  
 
 

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  



	
   	
   	
  	
  viii	
  

Abstract	
  

Keywords: South Africa, Occupational Deprivation, Career Choice 

Background: The legacy of apartheid is apparent in the lack of educational resources for Black 

South African high school students and the occupational deprivation they experience.  

Objectives of Study:  To collect data on students’ perceptions of career choice in township high 

schools, barriers prohibiting students from engaging in a career of choice, students’ learning and 

listening strategies and their general hopefulness. 

Methods: Non-experimental, descriptive study using both quantitative and qualitative data 

collection and analysis strategies. 

Findings: A significant difference was found based on gender in relation to having career 

options and with regard to how knowledge about careers is gained. Despite occupational 

deprivation, students are hopeful about the future. 

Relevance to Clinical Practice: Occupational deprivation is a risk factor for South African 

youth living in disadvantaged communities. 

Limitations: Results are from two township high schools in the Eastern Cape of South Africa. 

English as a second language may have influenced data analysis.  Other limitations identified 

were the participants’ lack of exposure with likert scales and time contrainsts to complete 

surverys. 

Recommendations for Further Research: Explore culturally sound career assessments, further 

listening and learning research, and evaluate the effectiveness of a mentorship program. 
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Introduction 

In 1948 South Africa implemented the policy of apartheid, which legalized segregation 

against non-European groups (Webster, 2012).  Black South Africans make up the majority of 

the non-European groups.  During apartheid black South Africans were subjected to severe 

oppression and discrimination in education and career opportunities.  It was not until 1994 that 

apartheid was abolished and South Africa declared equality for all individuals.  South Africa has 

now been a democratic country for 20 years.  Over this period, South Africa has implemented 

policies to address inequality in education for black South African students caused by apartheid.  

Although there has been an effort to improve education in the post-apartheid era, residual effects 

of apartheid are still apparent in disadvantaged communities.   

For the purpose of this paper, a disadvantaged community is defined as a community that 

has a high unemployment rate and below average per-capita income compared to other 

communities.  Disadvantage community and township will be used inter-changeably. This paper 

presents a brief history of South Africa and how apartheid shaped the education system.  In 

addition, post apartheid barriers and listening beliefs of black South African students will be 

discussed in order to understand the influences on career choices in disadvantaged communities. 

During the racial tyranny of apartheid (1948-1994), the education system for black South 

Africans was oppressive and extremely limiting (Buthelezi, Alexander & Seabi, 2009).  In 

addition, black South African youth were limited in career choices due to the inadequate content 

presented in their high school classes (Buthelezi et al., 2009).  Black South Africans who were 

able to successfully complete school were limited to career choices of policing, teaching, nursing 

and the military (Buthelezi et al., 2009).  Many black people living in disadvantaged 

communities were academically unsuccessful because their schools were under-funded 
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compared to white schools (Buthelezi et al., 2009).  This under-funding resulted in overcrowding 

in classrooms, a shortage of qualified teachers, and a lack of materials in the classroom (Bonner 

& Segal, 1998).  

South Africa’s transition to democracy was founded on negotiations and settlements 

(Cele, 2009).  South Africa’s negotiation for settlement was a result of sacrifices and prolonged 

struggles over a period of three centuries.  Compromises were made in order to move forward in 

the negotiation process (Cele, 2009).  These compromises resulted in the marginalization of 

youth and black students (as cited in Cele, 2009).  The marginalization of black students has 

created barriers that influence career choice.  

Since the abolishment of apartheid in 1994, there have been many legislative, 

constitutional and policy mandates implemented in South Africa to improve education for all.  In 

1996 the Constitution of the Republic of South Africa guaranteed equal access to education 

regardless of ethnicity.  In addition, the constitution required education to be transformed into a 

democratic system where non-sexism, non-racism, human dignity, rights, equality and freedom 

are valued (Department: Basic Education Republic of South Africa, 2011).  Education has also 

been made affordable for those who live in disadvantaged communities.  The Education Laws 

Amendment Act (Act 24 of 2005) declares schools in impoverished communities as “no fee 

schools” (Department: Basic Education Republic of South Africa, 2011).  Providing free 

education has improved accessibility for all.  The government has also taken steps to address 

teaching requirements by enacting the Employment of Educators Act (1998).  This act outlines 

competency requirements and moral and ethical responsibilities of the teaching profession 

(Department: Basic Education Republic of South Africa, 2011).   
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Despite changes in legislation and the constitution, the legacy of apartheid is still 

apparent in black disadvantaged communities.  Some of the areas affected are education, 

personal development, and career counseling (Buthelezi et al., 2009). In addition, those that are 

living in these communities suffer from social injustice as well as occupational deprivation. 

Occupational deprivation is influenced by external circumstances that prevent a person from 

using, enjoying or acquiring occupations over a long period (Jacobs & Jacobs, 2009). There is 

also deprivation of occupational choice due to circumstances beyond the control of the individual 

or community (Jacobs & Jacobs, 2009).  Because of the historical past and legacy of apartheid, 

South Africa’s inequality is amongst the worst in the world (McGrath & Akoojee, 2007), 

creating social justice issues of diversity and resource availability (Watson, 2010).  Black South 

Africans make up 80% of South Africa’s population.  Of those 80%, only 26.8% of black South 

Africans, age 20 and older, reported completing high school as their highest level of education 

(Statistics South Africa, 2012).  The South African Department of Education (SADE) 

acknowledges that there are inequalities in education.  SADE has aimed to provide education to 

all students, including those in a disadvantaged context (Buthelezi et al., 2009).  One of the goals 

of the SADE is to redress the inequality of past apartheid policies by providing students with 

information on a variety of career fields so they are able to make informed decisions about 

careers.  To achieve informed decisions about careers, SADE added career and vocational 

guidance to the Life Orientation (LO) curriculum (Buthelezi et al., 2009). 

Life Orientation is one of eight learning areas covered in the national curriculum in South 

African public schools.  The main purpose of the course is to provide students with skills, 

knowledge, attitudes and values necessary to face challenges as responsible and informed young 

adults (Department of Education, 2002).  The LO course has five focus areas: 1) orientation to 
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the world of work; 2) physical development and movement; 3) personal development; 4) social 

development; 5) health promotion.  The learning area of orientation to the world of work is first 

introduced in the 9th grade and continues into the 12th grade.  The purpose of this learning area 

in the LO curriculum is to assist students to make informed decisions regarding study and career 

choices (Department: Basic Education Republic of South Africa, 2011). 

Despite the efforts of the South African Department of Basic Education, the Life 

Orientation course is not successfully meeting its objectives when addressing the work and 

career learning area in disadvantaged communities.  This is evident by post-apartheid South 

Africa struggling with providing quality and equal education for high school students living in 

disadvantaged communities.  Two main problems causing this are improperly trained teachers 

and inadequate content on career choices (Watson, 2010).  There are also barriers that are 

inhibiting the LO course in carrying out its purpose, including lack of leadership, roles models, 

and resources (Watson, 2010).  These barriers have created an environment of occupational 

deprivation for youth in these communities.  Occupational therapists can address these 

occupational issues to help create occupational opportunity for black South African students.   

In addition to barriers in the education system, black South African students are 

experiencing barriers of their own that influence career choice.  Perceived barriers refers to 

barriers the students believe currently exist but may not be factual information (Albert & Luzzo, 

1999).  When students perceive barriers, whether they are factual or not, the perceived barrier 

can have an impact on the students career decision (Albert & Luzzo, 1999).  Perceived barriers 

by adolescent students are likely to influence whether the student completes high school and 

furthers his/her education (Patton, Creed & Watson, 2003).  One of the purposes of this study is 
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identify the possible barriers that black South African high school students are experiencing in 

terms of career choice.  

Current literature reveals that parental absence, lack of role models, poverty, educational 

environment and context are barriers influencing career choice.  Patton, Creed and Watson 

(2003) revealed that when South African students perceived they had work and non work related 

barriers, they exhibited less career certainty, greater career indecision, less career planning and 

less career decision making self efficacy (Patton, Creed & Watson, 2003). In addition to the 

perceived barriers, students’ listening beliefs and strategies were examined to inquire if listening 

strategies are confounding factors that may interfere with career development. The researchers 

are interested in discovering if black South African students are using metacognition strategies in 

the classroom. This is important because the implications of listening and learning.  If the 

students are not using appropriate listening strategies it may interfere with their ability to learn 

about career choices. 

Problem Statement 

South Africa is in a transitional phase of transforming the education system.  During this 

transitional phase, all South Africans are supposed to be provided with quality and equal 

education that provides a foundation for career development.  Currently South African students 

are making career choices in an economic climate where there is increasing unemployment and 

affirmative action policies that aim to readdress past injustices regarding employment (Patton, 

Creed & Watson, 2003).  The barriers of poverty, lack of roles models, lack of understanding and 

an inadequate career curriculum may be hindering black South African high school students’ 

advancement in career development.  This research also sought to identify factors influencing 

meaningful career choice in the LO courses.   
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Within disadvantaged communities, occupational injustice and occupational deprivation 

are occurring.  Occupational therapists have the skills and knowledge to address the needs of 

disadvantaged South African youth. Black South Africans comprise 79.2% of the South African 

population, yet less than 8% of South African career development research is focused on this 

group (as cited in Watson, McMahon, Foxcroft & Els, 2010).  It is crucial to conduct research 

with this population so that advancements in career development and academic success can be 

made. 

Literature Review 

In this literature review, the South African educational curriculum, barriers that black 

South African students face in attaining their education, and listening conceptualization of high 

school students will be discussed.  In this first section, the Life Orientation curriculum for the 

learning area of world of work is presented and the effectiveness explained.  Researchers will 

then discuss barriers student’s face, such as of parental absences, lack of role models, poverty, 

and the educational context and environment of disadvantaged communities in South Africa.  

Finally, metacognition and listening beliefs of students were examined.  

Curriculum 

The National Curriculum Statement Grades R-12 (NCS) outlines the policy on 

assessments and curriculum (Department: Basic Education Republic of South Africa, 2012).  As 

of January 20ll, amendments were made to improve the NCS.  A Curriculum and Assessment 

Policy Statement (CAPS) was developed to replace the old Learning Program Guidelines and 

Subject Statements of the NCS.  A CAPS was developed for each of the school subject areas.  

The revised National Curriculum Statement Grades R – 12 represents a policy statement for 
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learning and teaching in South African schools (Department: Basic Education Republic of South 

Africa, 2012).  The CAPS outlines week by week what the teachers should be teaching. 

Ninth grade Life Orientation curriculum dedicates 11 hours over the course of 40 weeks, 

on the learning area of world of work.  During these hours the educator goes over planning for 

lifelong learning, career and subject choices, career choices after completing 9th grade, how to 

write and read for different purposes, and time management skills (Department: Basic Education 

Republic South Africa, 2012).  During the 9th grade, students make decisions about their career 

choices based on their interests and strengths.  During term three students are introduced to NCS 

subjects they will see in Grades 10, 11 and 12 which link career interest with subject choices.  

Decision-making skills are also introduced during this time period. Students are taught the steps 

to choosing subjects that relate to their abilities, personal interests and career interests 

(Department: Basic Education Republic South Africa, 2012). 

 Research suggests that the curriculum for the learning area of work and world is not 

adequately introducing careers to black South African youth (Watson et al., 2010).  Black 

disadvantaged youth have limited views on career education and knowledge of the world of work 

(Watson et al., 2010).  This may be due to a lack of understanding of learning objectives because 

the learning objectives are inadequately defined (Buthelezi et al., 2009).  Though the curriculum 

outlines learning objectives for goal making, there are discrepancies between what is taught and 

students’ career goals.  Career research conducted in South Africa indicates disadvantaged 

students have unrealistic and non-marketable career goals (Watson, 2010).  

Barriers in South African Education  

Students who live in the townships of South Africa face several barriers in their 

education, which may affect their career development opportunities. The major barriers include 
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the absence of a parent, lack of role models, poverty, and the context and environment of the 

education system.  Overall, there is a lack of funding, leadership, role models and career 

information resources for black South African students (Watson, 2010). 

Parental absence.   

A substantial amount of South African students face parental absence in the home.  In 

South Africa, 80% percent of mothers reside in the homes and only 48% of fathers live in the 

home.  Children who live at home with their parents are more likely to be at or above their grade 

level (Chuong & Operario, 2012).  Having parents in the home has a positive effect on the 

students’ academic level, which will assist them in their career choice.  In 2008, the World 

Health Organization reported that 1.4 million South African children were orphaned due to the 

HIV/AIDS epidemic (World Health Organization [WHO] et al, 2008).  The number is expected 

to peak in 2015, leaving 3 million South African maternal orphans and 4.7 million South African 

paternal orphans (Johnson & Dorrington, 2001).  Black South African children who are orphaned 

are vulnerable to educational delays in school, being enrolled in school late, and low levels of 

school attendance (Chuong & Operario, 2012).  Although HIV/AIDS has left many students 

orphaned in South Africa, there are children who are not orphaned but still face parental absence 

in the home (Children Institute, 2009).  

Chuong and Operario (2012) found that the effect of having a parent in the home is 

significantly important for school success.  In South Africa, school success is positively 

impacted by maternal and paternal presence.  Of children who had lost a father, 33% of them 

also experienced maternal absence in the home.  Of children who had lost a mother, 57% 

experienced paternal absence in the home (Chuong & Operario, 2012). Children who had faced 

the death of a parent were significantly behind in school compared to the students who had not 
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lost a parent.  Children who had experienced the death of both parents were at the highest risk for 

being behind in school.  Eighty-three percent of those children who lived with their mother were 

at or above their grade level.  For the children who were living in the same household as their 

father, 85% were at the proper grade level (Chuong & Operario, 2012). 

Older orphans experience more of an educational delay than younger children do 

(Chuong & Operario, 2012).  This may be because the older orphans are more likely to take on 

the head of the household role compared to the younger children.  For older orphaned children 

who were not living with either parent, 58% assumed the role of the head of their household, 

while other children lived with their grandparents, sibling or another relative (Chuong & 

Operario, 2012).    

Lack of role models.  

Role models can have a significant impact on students’ self-efficacy that can impact the 

students’ career development.  There is a strong relationship between adolescents’ social 

environment, self-efficacy beliefs, and their career development (Buthelezi et al., 2009).  

Although role models in the home have a positive effect on students in South Africa (Chuong & 

Operario, 2012), peers in the community often have a negative effect on students’ self-efficacy 

(Buthelezi et al., 2009).  According to Buthelezi, Alexander & Seabi, (2009), South African 

peers often ostracized students who report aspirations to succeed. Youth in the neighborhoods 

spend their time on street corners, smoking drugs and drinking alcohol, and tell peers they will 

go nowhere and there is no future for them.  In addition, unfavorable adult attitudes contributed 

to childrens’ low self-efficacy (Buthelezi et al., 2009).   

Many students in disadvantaged communities are exposed to challenging issues such as 

suicide, teenage pregnancy, and dropping out of school.  The students may give up on education 
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and pursuing a career because they have low self-efficacy (Buthelezi et al., 2009).  The students’ 

career aspirations may be unattainable, which can lead to low self-efficacy (Swanson and Fouad, 

1999).  The students may have seen people fail or have experienced failure themselves.  Low 

self-efficacy may lead to avoidance of career decisions (As cited in Buthelezi et al., 2009). 

The context of disadvantage communities in South Africa townships causes students to 

witness more failure than success in career achievement.  Students reported low self-efficacy 

beliefs, lack of motivation, lack of confidence, and a sense of hopelessness (Buthelezi et al., 

2009).  Student’s self-efficacy is an important factor in their career development.  Patton et al., 

(2003) speculated that having high self-esteem and self-efficacy results in less perceived barriers 

than those students who have low self-efficacy and self-esteem.  Self-efficacy has also been 

related to perceived career barriers, career exploratory behavior, and career indecision (Patton et 

al., 2003). 

External factors in the community, such as job availability, negatively impacts students’ 

confidence in their ability to make a career decision.  “Career decision making self-efficacy” is a 

term that refers to the student’s beliefs in their own competence to make career decisions (Patton 

et al., 2003).  Role models from disadvantaged areas can help students to overcome history and 

current negative impacts from the community in order to improve their self-efficacy.  The 

population of South Africa needs more role models who come from disadvantaged areas 

(Watson, 2010). 

Poverty. 

Poverty is a barrier that a majority of black South Africans experience.  Poverty limits the 

amount of resources children have to be successful in school, creating occupational deprivation, 

which may decrease opportunities to further their education.  In 2003, the South African 
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Department of Health reported that the Eastern Cape region has the worst health and 

socioeconomic indicators in the country.  Twenty-five percent of the population in this region are 

unemployed and three quarters are living in poverty (Eastern Cape Development Corporation, 

2008).    

South African children who come from families with limited economic resources and low 

levels of parental education, are less likely to enroll in school and more likely to drop out of 

school (Watson, 2010).  Another contributing factor that affects childrens’ economic resources is 

the lack of parental presence due to abandonment, drugs, alcohol or leaving to find a job 

(Ardington & Leibbrandt, 2010).  Due to a lack of parental presence, many elderly grandparents 

are raising their grandchildren.  The grandparents may be having difficulty caring for themselves 

economically and have the added financial burden of their grandchildren (Ardington & 

Leibbrandt, 2010). 

Black South African students may have difficulty financing the education needed for high 

status occupations.  In 2010, Watson, McMahon, Foxcroft and Els conducted a study of black 

South African students’ occupational aspirations.  More than 80% of the black South African 

students in the study reported a high status occupation as their aspired career.  High status 

occupations included doctors, lawyers, and engineers.  Less than 2% of the population were 

interested in skilled, semiskilled or unskilled occupations (Watson et al., 2010).  The labor 

market trend in the Eastern Cape indicates that 7.88 % of the population were employed in a 

professional career, while the rest of the population was employed in skilled, semiskilled and 

unskilled occupations (as cited in Watson et al., 2010).  Thus, these career aspirations may be 

unreasonable.   
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Educational context and environment.  

Career development theories state that childrens’ occupational aspirations may be 

influenced by their environmental context (Watson, 2010).  Children who are raised in 

disadvantaged communities are experiencing occupational deprivation resulting in inadequate 

exposure to a variety of occupations.  This limited knowledge leads to the unrealistic goals for 

future occupations (Watson, 2010).  The students may not fully understand the potential barriers 

and steps to achieving a professional career (Watson et al., 2010).  In addition to a lack of 

exposure to meaningful and realistic careers, South African students’ futures are compromised 

by poor academic performance. 

The context and environment of the educational setting has been shown to negatively 

impact students’ academic performance.  Schools in South African townships are significantly 

underfunded compared to white schools (Bonner & Segal, 1998).  This lack of funding has led to 

overcrowding, ill-resourced classrooms, and a shortage of qualified teachers (Bonner & Segal, 

1998).  The legacy of apartheid has left a lasting effect on education, career counseling and 

personal development (Buthelezi et al., 2009). 

Recent career education policy may remain socially exclusive if implementation and 

monitoring of the policy are not done.  Scholars believe that the South African states have 

worked on implementing new curriculum in the education system, but have yet to evaluate the 

outcomes or impact of the new curriculum (Hemson & O’Donovan, 2006). Without evaluation 

of the new curriculum, the disparities continue to exist between those of high economic status 

and those of low economic status.  Currently, there are no evaluations to test the effectiveness of 

the newly implemented curriculum (Watson, 2010).  The lack of evaluation serves as a 
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disadvantage to township communities because no one is held responsible to improve the 

conditions.  

Research indicates the current Life Orientation (LO) course is not meeting the needs of 

students effectively (Prinsloo, 2007) and students report that LO is viewed as a “free period” 

(Rooth, 2005).  LO teachers have reported difficulty finding the necessary information to fulfill 

the career education portion of the LO course (Prinsloo, 2007).  While students understand that 

the LO course has the potential to address career development needs, students report that their 

teachers are never in class.  It has been reported that some teachers turn the responsibility of 

running the class over to a student in the class (Buthelezi et al., 2009). 

Students believe that because of their disadvantaged background, they do not feel as 

though they have sufficient exposure to career development education.  The schools often lack 

resources, such as a library, where the student can attain career information (Buthelezi et al., 

2009).  In addition, currently Westernized career counseling models and approaches are being 

used in South Africa.  Some argue that there needs to be career approaches that are more 

contextually and culturally sensitive to this population (Watson, 2010).  

Issues that affect career guidance are a lack of funding, leadership, role models and career 

information resources (Watson, 2010).  Jansen (2009) reported that there are also internal “push 

out” factors that students experience or are exposed to while attending school that may affect 

their career guidance.  A few of the push out factors include, unpredictable timetables, erratic 

teaching, and low instructional time.  Jansen (2009) also identifies factors that pull studens out of 

school such as drugs, theft and gangs.  

Black South African students who live in disadvantaged communities face several 

barriers to succeeding academically.  These barriers also affect their career development and 
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future occupations (Buthelezi et al., 2009; Watson et al., 2010).  Students need to have parents in 

the home to have a positive role model and achieve greater academic success (Chuong & 

Operario, 2012.)  These students are in dire need of role models.  They often observe and face 

failure and these students need individuals to look up to (Buthelezi et al., 2009).  The effects of 

poverty are significant, leaving students without educational resources, affecting the school 

environment (Watson, 2010).  Finally, the educational context and environment affect funding, 

which leads to a lack of career development in the schools (Buthelezi et al., 2009). 

Listening and Learning   

In this section, studies on the importance of metacognitive strategies and learning are 

discussed.  Listening in the classroom is critical to academic achievement and students who use 

metacognitive strategies report a deeper understanding of class content (Imhof, 2001).  In one 

study, after taking a listening test, 49% of students who scored low on the test were on academic 

probation.  Sixty-nine percent of students who scored high on the test were considered honors 

students (Conaway, 1982).  Studies show that effective listeners perform better academically 

(Bommelje, Houston & Smither, 2003).  However, research has demonstrated that little time is 

spent teaching students to be better listeners (Wacker & Hawkins, 1995), and students are often 

unaware that they have active control over listening (Imhof, 2001). 

Three main metacognitive strategies have been shown to be effective for student listening 

comprehension.  The first strategy is interest management.  If a person is more interested in the 

topic, he or she is more likely to use metacognitive strategies (Imhof, 2001).  It is difficult for a 

student to change the attractiveness of materials presented, but he or she can reflect on the 

subject and evaluate the topic (Vandergrift, Goh, Mareschal & Tafaghodtari, 2006).  When 

individuals change their attitude towards the subject, they can override a habitual lack of interest 
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in that topic.  By using interest management techniques, students reported improved listening 

objectives, critical note taking, relating prior knowledge, focusing on the listening process, 

participating in discussion, rehearsing information and reviewing notes to fill in gaps (Imhof, 

2001). 

Another metacognitive strategy students used was asking pre-questions.  With pre-

questions in mind, it was easier to establish and sustain attention during the lecture (Imhof, 

2001).  Pre-questions made it more clear for the students to understand what was learned and 

how the new content relates to existing knowledge.  The intake of information was smoother 

because the students had prepared questions and was able to organize their thoughts during class 

(Imhof, 2001).  When students created pre-questions, they reported that they were more curious 

about the topic, developed expectations and felt that the information was relevant to them.  Pre-

questions triggered student’s prior knowledge and the quality of note taking was enhanced 

(Imhof, 2001).  Good listeners ask themselves and others questions, monitor what they are 

attending to and use less translation and looked more globally for answers.  These strategies 

promote a greater depth of comprehension (Vandergrift, 2003). 

The last metacognitive strategy students used was elaboration (Imhof, 2001).  

Elaborations are based on the listeners’ prior knowledge and experiences.  When listening, the 

listener processes the new information to relate it to a broader perspective while comparing it to 

their prior knowledge and experiences (Vandergrift et al., 2006).  Meaningful elaborations 

enhance information and make it more accessible for retrieval (Stein, Morris & Bransford, 1978).  

When listeners question for elaboration they plan for possible outcomes and verify their 

hypothesis (Vandergrift, 2003). 
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When listeners are in more control, they actively engage in planning for the task of 

listening and monitor incoming information to construct a framework of the content and 

comprehend the topic (Vandergrift, 2003). When using these metacognitive strategies, students 

reported a deeper level of processing, more reflective of the new material presented, a 

comprehensive understanding, integrated new information with prior knowledge, and improved 

attention and retention (Imhof, 2001).   

Skilled listeners report using metacognitive strategies while in the classroom and 

experience more success academically (Vandergrift, 2003).  Skilled listeners use more of a 

dynamics approach while using listening strategies.  Skilled listeners are more flexible with the 

listening strategies and use both top down and bottom up approaches (Vangergrift, 2003).  When 

students would use a top down approach they would process larger chunks of information and 

inferred the unknown from the larger context.  When less skilled listeners use bottom up 

approach they translate each word, which resulted in the inability to keep up with the incoming 

input and had difficulty holding onto the overall meaning of the topic (Vandergrift, 2003).   

Meaning is constructed with a combination of metacognitive strategies.  New material 

continuously interacts with prior knowledge and expectations to develop deeper meaning and a 

complete summarization of the topic addressed (Vandergrift, 2003).  Problem solving is 

important for successful metacognition, therefore flexibility is necessary in addition to using a 

variety of strategies such as questioning, elaborations, use of prior knowledge and new 

knowledge (Vandergrift, 2003). 

Statement of Purpose 

Education directly affects the national productivity, living standards and competitiveness 

of a country in the global economy.  An educated population is necessary for a country’s 
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economic growth (Chuong & Operario, 2012).  Regardless of post-apartheid movements, career 

patterns in South Africa remain skewed in favor of the privileged minority, and the majority of 

black persons continue to receive inadequate education & career guidance (Maree, 2009).  

Research shows that students raised in disadvantaged communities have unrealistic 

occupational aspirations.  This may be because they lack exposure to a variety of occupations 

and do not fully understand how the barriers in their lives will make it difficult to attain a 

professional career.  A majority of black students report the desire to attain a high status career 

(Watson et al., 2010).  The Career Development Questionnaire inquired about students’ beliefs 

regarding and influences regarding careers.   

The current lack of career guidance in South African schools, particularly disadvantaged 

communities, negatively influences the students’ hope for the future (Maree, 2009).  Students in 

these areas also have limited role models to look up to (Chuong & Operario, 2012) and 

experience and observe failure (Buthelezi et al., 2009).  The Hope Scale (Snyder et al., 1996) 

was used to assess if the students in our sample have hope for the future.     

Students who use metacognitive strategies in the classroom report a deeper understanding 

of the topic (Imhof, 2001).  Although the barriers may have a significant impact on student’s 

academic success, the researchers wanted to explore if the sample is using metacognitive 

strategies in the classroom.  The Janusik-Keaton Metacognitive Listening Strategies (Vandergrift 

et al., 2006) and Imhof-Janusik Listening Concepts Inventory (Imhof & Janusik, 2006) were 

used to discover whether the students are using metacognitive strategies to fully understand the 

content in the Life Orientation course and to identify students’ beliefs about listening.   
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This research was directed by the following questions:  

1. What factors influence career choice of black South African 9th graders living in 

disadvantaged communities?  

2. What barriers exist that may prevent black South African 9th grade students living in 

disadvantaged communities from finding a meaningful career?  

3. How hopeful are black South African 9th grade students are for the future? 

4. What metacognitive strategies do black South African 9th grade students use while 

listening in the Life Orientation classroom? 

5. What are black South African 9th grade students’ beliefs about listening while they are in 

the Life Orientation classroom?  

Theoretical Framework 

Occupational therapy practice emphasizes a holistic approach to identifying all factors 

that affect clients’ occupational performance.  Factors that occupational therapists consider are a) 

the clients’ needs, b) concerns, and c) interests (Jacobs & Jacobs, 2009).  In addition to these 

factors, occupational therapists are also concerned with the context and environment.  Therapists 

are mindful that there may be occupational injustices as well as occupational deprivation that 

may be operating within the environment that may be affecting human performance.  

Occupational deprivation is influenced by external circumstances that prevent a person from 

using, enjoying or acquiring occupation over a long period (Jacobs & Jacobs, 2009).  There is 

also deprivation of occupational choice due to circumstances beyond the control of the individual 

or community (Jacobs & Jacobs, 2009).  Occupational injustice is defined as a lack of resources 

required to sufficiently participate in occupations for personal needs and full citizenship (Jacobs 

& Jacobs, 2009).  The Ecology of Human Performance Model (EHP) examines the relationship 
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Appendix C 
The Future Scale 

 
The Hope Scale 

 
Directions: Read each item carefully. Using the scale shown below, please select the number that 
best describes YOU and put the number in the last column. 

 
1 =Definitely False 2 =Mostly False  3 = Mostly True 4 = Definitely True 

 
I can think of many ways to get out of a jam.  

I energetically pursue my goals.  
There are lots of ways around any problem.  

I can think of many ways to get the things in life that are most 
important to me. 

 

Even when others get discouraged, I know I can find a way to 
solve the problem. 

 

My past experiences have prepared me well for my future.  

I’ve been pretty successful in life.  
I meet the goals that I set for myself.  
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Appendix D 
Janusik-Keaton Metacognitive Listening Strategies 

 
Janusik-Keaton Metacognitive Listening Strategies 

Adapted from the 2nd language instrument developed by Vandergrift, L., Goh, C.C.M., 
Mareschal, C.J., and Tafaghodtari, M.H. (2006). 

 
Directions: Think of your least favorite class that you’re taking this school term. Answer each of 
these questions concerning that class only. There are not right or wrong answers, and your 
honesty will help us better understand how to help you. 

  
1 Before I start to listen in class, I have a plan in my head for how I am going to listen. 

  Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

2 I consciously make meaning in my head as I listen to class lectures and discussions. 
Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

3 I use the words I understand to guess the meaning of the words I don’t understand 
when listening to class lectures and discussions.  

Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

4 When my mind wanders in class, I recover my concentration right away. 
Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

5 As I listen in class, I periodically ask myself if I am satisfied with my level of 
comprehension. 

Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

6 As I listen in class, I quickly adjust my interpretation if I realize that it is not correct.  
Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

7 After listening in class, I think back to how I listened, and about what I might do 
differently next time in class. 

Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

8 I use the general idea of the lecture or discussion to help me guess the meaning of the 
words that I don’t understand. 

Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

9 When I guess the meaning of a word in a class lecture or discussion, I think back to 
everything else that I have heard, to see if my guess makes sense. 

Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

1 I try to get back on track when I lose concentration while listening in class.   
Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 
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1 I have a goal in mind as I listen in class. 
Strongly Disagree Disagree Sometimes Agree Strongly Agree 
             1        2          3      4   5 

  
Are there any other strategies, besides those listed above, that you use before, during, or 
after a listening event to help you comprehend and remember what you listened to? If so, 
what do you do? If none, write “none”. 
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Appendix E 
Imhof/Janusik Listening Concepts Inventory 

 
Imhof/Janusik Listening Concepts Inventory 

 
Below are words that you may or may not associate with listening. Using the scale below, 
identify how well each word fits with your personal definition of listening.  

 
|---------------------| |---------------------| |------------------| |------------------|  
1          2                    3    4                          5   
Not at all     Somewhat  Similar  Almost Identical  
Similar to    Related to  to   Identical to Listening 
Listening    Listening  Listening  to Listening 
 
 
_____ 1. Storing Information  
 
_____ 2. Helping   
 
_____ 3. Learning 
 
_____ 4. Arguing 
 
_____ 5. Drawing Conclusions 
 
_____ 6. Comforting 
 
_____ 7. Analyzing 
 
_____ 8. Being Critical 
 
_____ 9. Becoming Aware 
 
_____ 10. Bonding 
 
_____ 11. Interpreting 
 
_____ 12. Conceding 
 
_____ 13. Retaining Information 
 
_____ 14. Understanding 
 
_____ 15. Answering 
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Demographic Information 
Age _____    Gender (Circle One): Female  Male   No Answer 

 
Are you reading this in your first language? (Circle One):  Yes No 

 
Besides this language, did you learn any other languages from birth?  (Circle One:):  Yes No 

 
If so, which other languages?  __________________________________________________ 
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Appendix F 
Career Reflection Questionnaire 

ID 

Career Reflection Questionnaire 

Gender  Age  Grade  School 

Please answer the following questions about the DVD “Envision Your Career”: 

1. This career assessment was helpful to me when thinking about a meaningful career. 
  

 Please circle:  Yes     No 

 

2. This career assessment made me change my mind about what to do as my career. 
  

 Please circle:  Yes     No 

 

3. What I liked BEST about this career assessment was: 
 

 

4. What I liked LEAST about this career assessment was: 
 

 

5. This career assessment makes me think I should be in a career where I get to……: 
 

 

6. Here are some potential careers that this career assessments tells me I might like: 
 

 

7. Here are some other ideas I think would help me to find a meaningful career: 
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Appendix G 
LETTER OF PERMISSION TO HIGH SCHOOL PRINCIPLES 

 
DOMINICAN UNIVERSITY of CALIFORNIA 

LETTER OF PERMISSION TO HIGH SCHOOL PRINCIPLES 

Dear Mr.  

This letter confirms that you have been provided with a brief description of our research, which 
concerns factors related to HIV/AIDS education in Life Orientation courses. The purpose of this 
research is to gain a better understanding of HIV/AIDS education delivery and content in South 
African township high schools and how this education is perceived by key constituents such as 
teachers and students.   

After our research project has been completed in December, 2012, we will be glad to send you a 
summary of our research results. 

If our request to visit your letter below and return it to us in the enclosed self-addressed, stamped 
envelope as soon as possible. Please feel free to contact us if you have any questions about this 
project. 

Thank you very much for your time and cooperation. 

Sincerely, 
 
I agree with the above request 
 
 
________________________________  ____________________________  
Signature       Date 
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APPENDIX H 
 RESEARCH PARTICIPANT’S BILL OF RIGHTS 

 
 

RESEARCH PARTICIPANT’S BILL OF RIGHTS 
 
 
Every person who is asked to be in a research study has the following rights: 
 

1. To be told what the study is trying to find out; 
 

2. To be told what will happen in the study and whether any of the procedures, drugs or 
devices are different from what would be used in standard practice; 

 
3. To be told about important risks, side effects or discomforts of the things that will happen 

to her/him; 
 

4. To be told if s/he can expect any benefit from participating and, if so, what the benefits 
might be; 
 

5. To be told what other choices s/he has and how they may be better or worse than being in 
the study; 

 
6. To be allowed to ask any questions concerning the study both before agreeing to be 

involved and during the course of the study; 
 

7. To be told what sort of medical treatment is available if any complications arise; 
 

8. To refuse to participate at all before or after the study is stated without any adverse 
effects.  If such a decision is made, it will not affect h/her rights to receive the care or 
privileges expected if s/he were not in the study. 
 

9. To receive a copy of the signed and dated consent form; 
 

10. To be free of pressure when considering whether s/he wishes to agree to be in the study. 
 
 
If you have other questions regarding the research study, you should ask the researcher or 

her/his advisor.  You may also contact The Dominican University of California Institutional 
Review Board for the Protection of Human Subjects by telephoning the Office of Academic 
Affairs at (415) 257-0168 or by writing to the Associate Vice President for Academic Affairs, 
Dominican University of California, 50 Acacia Avenue, San Rafael, CA. 94901. 

 
 


