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[Ibstract

International students attending universities in the United States encounter
academic, cultural, social, personal, and environmental difficulties, many of [Jhich
stem from insufficient mastery of the [inglish language. The purpose of this study
‘Jas to survey the academic needs of international students at Dominican
University of California and compare the reported needs of these students [lith
those of the larger population of international students.

_f the 55 surveys distributed, 31 [ere returned. Survey results sholled
that a large percentage of international students attending Dominican University
of California [Jere able to understand class lectures and [ritten materials and
could finish their CorlJin a timely manner. More challenging to international
students Cere [riting essays and spealing in the classroom.

[l large percentage of students reported that they did not utilize campus
resources at the university. Language proficiency [las positively related to
cultural adaptation, social integration, and academic progress. Social integration
and cultural adaptation directly and positively correlated to academic success.
The difficulties that [ere reported by international students at Dominican
University of California [Jere similar to those reported by international students at
colleges and universities throughout the United States. It can thus be assumed
that the components of successful international programs used at other
institutions of higher learning [ill be applicable and useful at Dominican. From
this data, a staff development model for faculty iniservice Llill be developed in the

near future.
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Introduction
Statement of Problem

“lccording to Schoorman (2000), people in the United States lacIglobal
awareness. This lack of awareness is problematic in light of our country’s
grolling need to acl hollledge our international interdependence, global
technological interconnections, increasing global trade, and the call to participate
in the resolution of global problems. Therefore, in order to be successful in
international relationships people in the United States need to create a global
partnership [Jith foreign countries. The internationalization of higher education in
the United States is an important aspect of this global partnership.

Dominican University of California (DUC) recognizes the need to
internationalize its campus and has done much to realize this goal. Tollard this
end, the university strives to recognize the needs of this population. There are
many academic, social/cultural, personal/psychological and environmental
challenges faced by international students on the Dominican campus. The
Dominican University community [Tants international students to be successful in
their courses of study, thereby becoming ambassadors of 'nhollledge and
prosperity. Through these efforts, DUC also hopes to attract an increasing
number of international students to the campus.

Purpose Statement
The needs of international students have been [lidely researched. The

purpose of this study is to identify the needs of international students on this
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campus, and ascertain the degree of similarity bet[leen Dominican students and
international students across the United States. From this data, the plan is to
create a staff development model for faculty iniservice in this area. The focus of
this research addresses the academic needs of this population and to
aclnollledge the cultural, emotional, personal, and environmental needs as they
relate to academic success.
Hypotheses

If in general the needs of international students are similar throughout the
United States, then the needs of international students at DUC are similar to the
larger population. Therefore, the [Tays in [1hich other universities have addressed
these needs may be useful as a basis for faculty education on this campus.
Conceptual Explanation

It can be assumed that DUC [Jants to attract international students, [Tho
Jill be successful in demonstrating academic competence to earn a diploma. It is
assumed that the university community [Jants to foster intercultural
communication and understanding for international students, for Cimerican
students, and for all faculty and staff.

Literature Reviel

In 10577 President Dllight D. [lisenholler said, “The exchange of
students...should be vastly expanded. Information and education are powerful
forces in support of peace. [ust as [Jar begins in the minds of men, so does

peace.” (NAFSA, 2002, p. 2) Nineteen years later, President Jimmy Carter
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echoed this same sentiment when he said, “Only by knowing and understanding
each other’s experiences can we find common ground on which we can examine
and resolve our differences...As the world becomes more and more
interdependent, such mutual understanding becomes increasingly vital.”
(NOFS(, 2002, p. 1)

Four reasons have been given in support of the need for the
internationalization of higher education: [lorld peacel success in international
competitionglobal 'hollledgeland global cooperation. Tl o concerns underlie
these four rationales: the international interdependence of the United States, and
the lack of global awareness among its citizens. An educational institution’s goals
for internationalization are rooted in needs brought about by global technological
interconnections, global trade, and the resolution of global problems such as
pollution, hunger, disease, and terrorism (Schoorman, 2000).

A great asset to any country’s efforts to internationalize its educational
system is the utilization of its international students. Many international educators
agree that international students are an important part of the effort (ibid.). The
presence of these students on campuses allolIs opportunities for cultural and
international understanding. International students, Thile here to achieve their
ol In personal and academic goals, are allJays cultural ambassadors (Sandhu [
Usrabadi, 17717). They can assume many roles, serving as educational resources
in classroom discussion, counselors for study abroad, guest spealers on cultural

topics, and organizers of crossicultural events (Schoorman, 2000).
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During the 200012001 academic year, 5[, 6[]international students
studied in the United States. This accounts for approlimately 3.(1percent of total
enroliment in U.S. colleges and universities [ith these students contributing
almost [111.00billion to the U.S. economy. The United States remains the
leading destination for international studentsi hol lever, there is grolling
competition from [Juropean countries aggressively courting these students. In
200012001, the top ten countries of origin listed in order [Jere China, India,
Tapan, Republic of [Jorea, Taillan, Canada, Indonesia, Thailand, Turley, and
Melico (NJFS], 2002).

More than half of the international students ['ho studied in ['/merica last
year [lere from [Isia. [lbout 100,000 [lere from [last [Isia, [Jith a third coming
from China, representing the largest number of students from one country [Jithin
a three year period. [pprolimately (2,000 international students came from
Central [sia, primarily India, [Thich sent 51,66 1students last year. This [las a 2[’
percent increase from the preceding year. Nearly 1,000 students came from
Palistan. [Inly ['5 students [ere from [fghanistan, [lhere the number of students
studying in Cimerica has diminished over the last ten years (Manzo, 2001). In the
United States, California and Nel] [or[led the nation in numbers of international
students [Jith [17,2[1 and 50,276 respectively. Telas [las third [Jith 3,735
students. Seventyfive percent of all international students betleen 2000 and
2001 Clere either selfisponsored or fully funded by overseas sources (N[IFS(],

2002).
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Cpprolimately (6 percent of international students studying in the United
States are undergraduates, [ 2 percent are graduates, and 5 percent are

receiving practical training. The various fields of study of foreign students is as

follols:

Field of Study Percent of International Students
Cusiness 2
‘Ingineering 15
Mathematics / Computer Science 11
Humanities 3
“lducation 3
Social Sciences 0
Physical [ Life Sciences 0
Fine or [pplied [rts 6
Liberal and General Studies 6
Health Professions 0
Intensive [nglish Language 0
Cther 13

(McMurtrie, 2000)

Since September 11, 2001, Chen the (1 orld Trade Center Tollers in Ne[
Cor[1City [lere destroyed by a terrorist attacl] education officials remain
optimistic. Few international students have dropped out of United States’
programs and immediate effects have been minimal. HolJever, some elchange
programs in the Middle [Jast, South [sia, and Indonesia have been discontinued.
Interest in [’merican programs has declined. Some international students could
not focus on their studies, and returned home as a result of parental anliety over

their presence in on United States’ soil (Manzo, 2001).
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Challenges and Stresses Faced by International Students in the United States

There are many academic, social/cultural, personal/psychological, and
environmental challenges and stresses faced by international students. These
are brought about by multiple factors: language barriers( breals [lith family and
peer support systems (Sandhu [ [Israbadi, 11 1")[differences in cultural values
and assumptions and communicationand learning styles (Ladd [ Ralph, 11 1)}
as [lell as differences in psychological selficonstructs (Cross, 1[15). The
process of adaptation of a student is also likely to be related to the “cultural
distance” between the norms, values, and customs of the society of origin and
those of the receiving society (Tatar [1 Horenczy(] 2000).

Academic challenges. International students face many academic
challenges [hen studying at colleges and universities in the United States.
Tlccording to NCJFST: [ssociation of International Tiducators (NCIFS[),
proficiency in spolen and [ritten [Inglish is the greatest contributing factor
tollards the academic success of international students (Selvadurai, 117171(2).
“let, the most common academic problems pertain to language difficulties
(Nicholson, 2001). (1 hile many international students are able to pass a
standardized proficiency elamination in [nglish, they have difficulty functioning
later in an academic setting. [ccording to NTFS[], standardized tests are useful
indicators, but they should not be used as the main criteria in the selection of
students for admission. In evaluating a foreign student’s performance for

admission to a college, the admission officer, the teachers in the [ISL program,
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and the foreign student advisor must closely coordinate planning and decision!(]
maling (Selvadurai, 1011(2).

International students have difficulties in understanding lectures,
el pressing ideas, and [riting reports, and these problems have been largely
attributed to a lacl1of proficiency in [Inglish (Nicholson, 2001 Selvadurai, 1(11[!
2). [iven though [0 percent of international students surveyed stated that they
had significant difficulty [lith [nglish language usage, [0 percent stated they
received no instruction in [nglish (Nicholson, 2001).

[If the four language macro(s(ills of listening, spealing, reading, and
Oriting, Criting is the s(ill that poses the most difficulty for international students.
Clesides the challenge of [Iriting in grammatically correct [Inglish, students often
have difficulty el pressing their ideas through [riting and speech, and at times
give the impression that they do not have complelity or depth to their thoughts
(Criguglio, 2000). [ne student elpressed his needs in this area in this [Jay:

TInd not just rassistance [ith(Triting, but e[pressing myself in

intellectually mature language, in academic language. [ecause

sometimes, that’'s what | think is a bit difficult for non Englishispearing
bacrground people, to male a distinction betleen, for eCample, academic
language, nonfacademic language, and slang (student cited in [Iriguglio,

2000, p. (21).

Students often el press having problems reading telts in [Inglish, especially
specialized telts, stating that they find it time’consuming and difficult (Nicholson,

2001). They fre[uently have problems reading [That is [ritten on the blac'board
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in class. [lecause international students may have trouble listening to and
understanding fast(paced, el tended lectures, they also have difficulty taling
notes in class ([Iriguglio, 20000 Parter, 11 1).

Learning styles often play a role in difficulties encountered by international
students. In 1990, Grasha put forward the definition of learning styles as, “...the
preferences students have for thinling, relating to others, and particular types of
classroom environments and experiences” (Ladd, 1999, p. 2). Cornett believed
that students could adjust their learning styles according to the teaching style and
the tas’ s before them. The most often [uoted definition of the term learning
styles is by Keefe, who stated, “Learning styles are characteristic cognitive,
affective, and psychological behaviors that serve as relatively stable indicators of
how learners perceive, interact with, and respond to the learning environment”
(Ladd, 10713 p. 2).

[Iften, international students are slo(] in adjusting their learning styles to
the style of [Imerican education (Selvadurai, 1771). They are often accustomed
to participating in class and relating to their professors in [Jays that may be very
different from the [’merican students in their classes. This can affect their ability
to learn, to receive help, and to convey hollledge to the professor, all of [Thich
Jill negatively affect their learning el perience and academic progress ([Iriguglio,
2000).

Furthermore, students are often shy about spealing. Many feel their
spolen [Inglish is not fluent enough for the demands of the classroom ([Iriguglio,

2000). In technical, researchloriented, or pedagogical courses, international
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students may laclthe vocabulary to phrase coherent [uestions or comments.
Clcluiring nel] [nglish [Jords related to these areas rel uires eltended time and
patience on the part of both the student and faculty (Parler, 1(11)).

Many international students are trained to listen to instructors rather than
to speallin class. In some cultures, instructors are seen as bearers of absolute
truths and therefore should not be [uestioned. In the United States, students are
invited to challenge their instructors and enter into debates. [Iften the more
casual classroom style can be disturbing. [1 hile [ estern facultystudent
relationships are based on el pectations of mutual honesty and respect, many
international students have a respect for authority far beyond their [’/merican
peers, [hich does not carry [ith it e[ pectations of el pressed reciprocation
(Selvadurai, 111 1(2).

Research has found that learning styles differ in international students
depending on country of origin. These differences have their roots in the selfl’
constructs of the individual student and are derived from cultural beliefs, values,
and the institutions that mold the structure and content of the self (Cross, 17175).
Though [Isian students may have serious problems understanding lectures,
taling notes, anslering [uestions, and [riting essays, they prevent themselves
from seeling help as part of their psychological dispositions (Ladd, 17771).
Shyness and passivity in the classroom, as [ell as a preference tolJards
collectivism rather than individualism, often interfere with students’ willingness to
independently reach out. Students may feel that putting their individual needs

above the class needs or standing apart from the group in reluiring personal
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attention in class, is inappropriate (Cross, 115). They may also feel that it is
shameful to aslIfor help from the professor and that they should be able to
succeed independently (Ladd, 1(11). Students may el uate not [nholling an
ans(er [ith losing face and being humiliated. They may be afraid to loollinept in
front of the teacher or peers, especially [lith feelings of inadeluacy in using a
second language ([ leasley [ Pearson, 1(11)). HolJever, international students
have also been found to prefer to receive instruction through listening and to
cultivate close relationships [ith their professors (Ladd, 1011).

Moreover, international students are often unaccustomed to fre[ uent
testing and may have more el perience taling essay(type elaminations. The
“uiclJthinCing reluire by multiple choice and short ansier eCams may create
psychological barriers and tension among students. In some countries, final
grades are based only on the final ecamlholJever, in the United States, course
grades are based on [lorl1done throughout the semester. TaslToriented students
may be confused in settings [There the process is valued as much as the actual
product and class participation is a large part of the evaluation process ([alas,
20000 Selvadurai, 1077712).

“Inother factor in academic learning is cross(cultural Criting and thinTing
styles. Students in the United States are elpected to present their arguments in
the [Inglish tradition of the strictly linear, logical development of ideas. [ccording
to [easley [ Pearson, (10110):

[Issays are supposed to have an introduction [Thich defines terms, the

scope, focus, and theme of the thesis, as [ell as an outline of the
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structure or main points to be covered. The body develops in full the

points outlined in the introduction (with a minimum of “irrelevancies”) and

the essay is rounded off [lith a conclusion that briefly summarizes the

main points and theme of the essay (p.306).

The different [riting styles betlleen cultures involve different ideas of the
responsibilities of the [riter and reader. Chinese, [lorean, and [apanese cultures
place a much greater responsibility on the reader to interpret the message that
the Criter may only imply, yet not logically state in a linear manner. In addition,
there are different patterns of ordering and structuring the Critten information
presented ([ leasley [ Pearson, 1(11).

"1 estern tradition places much emphasis on comparing, discussing, and
evaluating arguments, and students are elpected to el press viellpoints rather
than simply duplicating an authoritative opinion. To "uote Mclvedy, an academic
from the University of Melbourne ([easley [1 Pearson, 11 1):

...one of the most important qualities needed by a student to succeed is

an ability to thin[Tlogically and to develop a theme in a logical [Tay [lith

provision of appropriate “continuity”. A student fluent in English but who

lacls the insight and ability to do this could [ell struggle to obtain a

degree so that | must rate fluency in [nglish as less important than having

a logical mind and the ability to appraise critically [That is read or taught.

[If course, if [Inglish e pression is too poor to permit the student to state

sufficiently clearly [That he/she means, or to get do/n on paper sufficient
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information (Jithin a given time, chances of success in study are also poor.

(p. 306)

Critical analysis is expected in United States’ universities. However, this change
in behavior can be very difficult for students [JTho have been educated to practice
rote learning and memorization, and [lho seldom [uestion the teacher or
information presented. In many countries, each subject of study at a university
may have only one telt and only offer one point of viell to the student ("leasley [’
Pearson, 1011} personal communication, 2000). HolJever, many educational
researchers feel that this is an outdated stereotype and challenge this vielpoint
(Ceasley [ Pearson, 1011).

Factors such as course structure, content, and academic standards can all
be impediments to the academic goals of international students in the United
States (Selvadurai, 1717112). Instructional technilues such as discovery learning
may seem inappropriate, foreign, and inefficient [Jays of learning (Parrer, 117717).
Tther factors of the [1 estern educational system that international students have
identified as problematic are homelJor(] grading differences, and teachers [Tho
are perceived as rude, [1ho do not tale eltra time [lith students, and [Tho may
use [hat students feel is inappropriate or vulgar language.

Studies have sholIn a [Jide range of responses from professors
concerning their understanding of international students. Some professors feel
that they ['nhol] [ell the needs of these students and try to accommodate student
learning styles and language difficulties. [1thers respond that they are relatively

unallare of these needs, or feel that the students should be molded to an
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CImerican learning style. Therefore the professors do not male changes in the
classrooms to accommodate these students. Some faculty observed that
international students did not integrate [lith [Imerican students, and incorrectly
assumed this behavior [Jas by choice. HolJever, the students have stated that
they do Llish to integrate but need assistance from faculty [lithin the classroom
setting (Trice, 2001).

Social/cultural & personal/psychological challenges. International students
are regarded as a population psychologically at ris'l The results of most studies
have sho(n that integration of international students is highly correlated Tlith
positive outcomes, and marginalization contributes to, or reflects, poor
psychological adjustment (Tartar [1 Horenczy(} 2000). There is also a positive
correlation betl'een social alienation and polJerlessness, meaninglessness, and
normlessness (Nicholson, 2001). (1 study of international students from more
than 50 different countries found that students reported higher than normal
problems in the areas of anliety, depression, psychosomatic symptoms, and
paranoia. In a longitudinal study of TailJanese students studying in the United
States, more than half reported a decline in emotional [lell being. [ recent study
sholJed significant emotional distress in fapanese el change students as long as
6 months after returning from a 1(year el perience studying in a foreign country.
The present body of 'hollledge regarding psychological adaptation of
international students suggests an el perience of significant acculturative stress

(Tatar (1 Horenczy(] 2000).
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Stressors that play major roles in mental health crises of international
students include the follolling: culture shocllel pressed through anliety,
depression, hostility, tension, frustration, anliety, anger, and stress( societal
e[ pectation for high academic performancel changes in social and economic
status el pressed through feelings of resentment and loss and feelings of
discrimination, alienation, and isolation (Nicholson 2000(Tatar [] Horenczy! |
2001). [ccording to Sandhu [ [Israbadi (1011), homesicl ness, loneliness, fear,
and pessimism are also major concerns.

Language difficulties, [hile playing a major role in academic problems,
also contribute to personal and social problems. [leing understood is associated
Jith feelings of acceptance and appreciation. Confusion, frustration, depression,
and lo’] selflesteem are the results of not being understood. Language difficulties
may lead international students to seelrelationships Tlith those [Tho spealitheir
first language, thus hampering integration into [’/merican social groups
(Nicholson, 2001). [Jmerican students may be complacent [lith their situation and
not feel the need to go out of their [Tay to socialize [Jith foreign students (Sandhu
71 Usrabadi, 1077).

‘Iften international students are unallare of cultural differences in
friendshipbuilding and dating etiCuette, along [Jith other [’mericans customs
related to food habits, religious beliefs, and nonverbal communication.
(Selvadurai, 1771). Issues regarding body language and physical contact may
strongly affect international students. [ hile students from Latin [’merican

countries may regard hugging as a common [Jay to communicate, students from



International Students 10

other countries such as India may feel that such physical contact is e tremely
intrusive (Cibart, 2000).

"Ilacllof integration into [Imerican social groups may occur because
many students have come from a collectivist culture [lhere individuals belong to
a fel] stable in[groups and have intense relationships [lithin those inigroups.
This is different from [Imericans, [1ho tend to belong to many inigroups [lith less
intense attachments and social obligations. [In international student [’ho is more
interdependent than an [Imerican student may perceive the [Imerican student as
superficial and untrustijorthy (Cross, 1115). The result is often a sense of
pollerlessness, meaninglessness, and social estrangement, leading to alienation
(Sandhu [ Usrabadi, 10010).

International students [Tho are more interdependent than independent
may see(to fit into [ITmerican social groups by changing their behavior and
attitudes, rather than elpecting others to change. This can lead to guilt and a
feeling of betraying one’s native cultural and familial values. It can place students
in a double bind situation, caught betlleen the old values of their native land that
they deeply respect, and the nel values of the host culture that they feel they
must embrace in order to succeed. This may also undermine personal identity
and selfirespect. [l this leads to acculturative stress (Sandhu 1 [Israbadi, 1077).
Components of Successful International Programs at Post-Secondary Institutions

General rel'uirements for serving international students have been put
forth in the Handbooof [Iccreditation (2001). In summary, these guidelines

reuire that the educational institution must demonstrate service to international
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students in a legally and ethically responsible, unbiased, and sensitive manner
(Uccrediting Commission for Senior Colleges and Universities, 2001). The

[Issociation of International [’ducation [ldministrators ([I[][1) also offers
guidelines for international education at U.S. colleges and universities. These
guidelines specify that there should elist a professional staff that can provide the
reluired support services for international students (Schoorman, 2000).

“lccording to NLFST1 (2001), programs of international education tal e
many forms and are located at colleges and universities [Jith different purposes,
sizes, and settings. Regardless of these differences, it is only [Then an
educational institution males a conscious commitment of resources to its
international program that the program [lill be successful. Underlying such
commitment are the folloling institutional principles put forilard by NIFSTT
presented here is summary:

1. The institution should have a clearly stated policy, endorsed by the governing
board, [Thich includes goals and objectives of the international student program
developed by the institution. The policy should include planning and budget
considerations. Personnel and resourcesboth administrative and academic!(’
should be sufficient to assure that the program can be operated in [Jays that are
consistent [Jith the principles put forth in the document.

2. The elecutive staff of the institution should discuss [Jith the faculty and
administrative staff the implications of the international program policy for the

academic programs and staff.
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3. Programs should be closely related to and consistent [lith the purposes and
strengths of the institution.

"1 Regardless of program size, the institution should aclnollledge its
responsibility to demonstrate sensitivity to cultural needs — social, religious,
dietary, and housing. These must be accounted for in the planning and elecution
of the program.

5. Services should be performed by personnel [Tho are trained for their particular
responsibilities. Faculty and staff should receive appropriate training for the
activities they manage.

6. Staff and faculty should develop and maintain respect and sensitivity tolJards
those of different cultures.

"1 The institution should periodically evaluate programs, policies, and services,
and program goals.

The admissions process. [ny international program begins [lith the
recruitment and admission of students. N[ IFS1(2002) has put forth principles of
good practice for these processes. The goal of the international admissions
process is to identify, attract, and admit [ualified students [Those educational
goals fit [Tell [ith the mission and offering of the recruiting institution. Staff
Corling tollard the admission of international students should have specialized
"hollledge, slills, and resources, and professional judgment.

The admissions office should have a strong commitment to student
service and development, a clear understanding of the institution’s mission,

policies, and standards, an ability to clearly communicate [Jith prospective
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international students and recruits, and conduct outreach in an ethical manner.
The admissions office should understand the processes and re_uirements of the
immigration(regulating branches of the U.S. government and responsibly
manage record [eeping according to accepted professional standards. The
department must also consider the differences in documentlissuing practices
around the [orld and evaluate documentation accurately and fairly, [Jhile
effectively coordinating its efforts [Jith other offices involved in the admissions
process for international students (NJFS(], 2002).

International student services. (s stated in NOFS[ documentation (2001),
it is the responsibility of the host institution to meet the needs of its international
students in an organized, directed, and funded manner. Regardless of the
number of international students present on campus, the college or university is
reuired to offer a basic level of support that enables the student, once accepted
into the institution, to be successful. The follolling NIFSTT principles support
these services.

1. The host institution should clearly state its intentions to provide special support
services to international students. These services should include advisement and
counseling, mandated and technical services in compliance (Jith U.S.
government regulations, and coordination and liaison [Jith the community.

2. There must be one unit in the host institution responsible for coordinating
these services [lith clear and aclhollledged designation of responsibility for
these services. This must occur regardless of the number of international

students present at the institution or level of funding.
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3. [In orientation program should be in place that introduces students to the
physical environment, registration procedures, academic policies, housing,
counseling and health services, visa rel uirements and INS regulations, and
financial matters. Social and intercultural activities should be offered. [Idvising
services should be provided on an ongoing basis [lith respect to personal
counseling, emergency needs, and preparation for departure and reentry to
home countries.
1 The staff should maintain high ethical and professional standards.

Educator. NLOFSJ (2001) also has many guidelines for international
educators. ['mong them are:
1. UnolJledge of the cultural adjustment process.
2. Counseling and advising slills.
3. [areness of hol] culture and language influence learning styles.
"1 [nollledge of learning another language, educational systems other than
those in the U.S, and cultural values and assumptions and their effect on
interactions (Jith individuals and groups.
5. Intercultural communication srills

NCFSTI provides grants to colleges and universities, [Those staff and
faculty develop model programs to support international students. Final reports
about these programs can be obtained free of charge for use at other institutions.
Crfamples of such program topics are as follo[s. In the area of international
student sTill development topics include Promoting Student Leadership

Development and Home Country Reentry/Transitional Issues for International
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Students. In the area of culture shocl/and helping international students
understand [’merica topics include Intercultural Field Trips/[ [ ploring the Local
Landscapes! Understanding U.S. Culture and Diversity (including Religious
Diversity, Holiday Traditions, and Native [Imerican Issues) Understanding U.S
History, Politics, and the [udicial System[ Promoting Cross(Gender
Understanding and Gender Specific Issues( 1 ppreciating U.S. [Irt and
Cntertainment’and Media and Contemporary Issues. In the area of International
Students [Idjustment program topics include [Irientation/Peer Mentoring of
International Students, CrossCultural Communication Issues and [] orLshops,
and International/[Jmerican Student Roommate Issues (NLJFS[, 1011).
Successful components of student service. Services to international
students are best coordinated through an International Student Services office.
Services should include prelarrival information and assistance, orientation
activities, ongoing advisory services, advocacy and intervention, and the
development of programs that enhance interaction betlleen students and
members of the academic community. Prelarrival information can be organized
in a variety of [lays. Programs or information on a variety of topics pertaining to
life in the United Stated can be offered by agencies such as governmental,
private institutions, or alumni groups in the home country, or by the United States
institution, using a variety of multilingual media. This includes printed information
paclets, brochures, videos, tllentyfourlhour message systems, electronic mail,
and the [ orld (] ide [1 eb. Current trends in international student admissions

shol] a predominance of [Isians, those from affluent bac grounds, and more
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men than [Jomen, suggesting that efforts should be made to recruit a broader
demographic of international student (Schoorman, 2000).

[Irientation for international students is one of the most common forms of
international student services offered by colleges and universities. It typically
includes immigration information, an introduction to university re uirements and
services, and an introduction to the community, focusing on cross(cultural
differences. [In academic and disciplinespecific orientation Uith the participation
of faculty members is strongly recommended (Schoorman, 2000). Summer
bridge programs have been created [ here international students come for the
summer prior to their first semester at the university and engage in activities that
focus on cultural adjustment as [lell as academic and language sfills ((lezar,
2000). 11 eelend orientation retreats designed for international students have
also been found to be more effective than single day orientations [There all nel’
students are addressed (NIFS(, 1071).

"Ingoing advising services unilue to international students include
immigration advising, cross(cultural counseling, social and cultural adaptation,
and preparation for departure and return. Counseling services should be
designed to help alleviate culture shoclland home sicl'hess, and promote
understanding of cultural differences beteen the social norms of their home
country and the U.S., and adaptation to the U.S. educational. [Ingoing advising
services unilue to international students include immigration advising, cross(’
cultural counseling, social and cultural adaptation, and preparation for departure

and return. Counseling services should be designed to help alleviate culture
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shoclland homesicl ness, and to promote understanding of cultural differences
betlleen the social norms of their home country and the U.S., and adaptation to
the U.S. educational system. [1ther services that should be offered to
international students are tutoring, mentoring, and health services (Schoorman,
2000).

UIn important component of an international program is a comprehensive
section of the university [eb site for international students. Students can
dolnload vital information [hile still in their country of origin to better prepare
themselves for their nel] intercultural university e perience. Three el cellent
elamples can be found on the [eb sites of the University of San Francisco
(D00.usfa.edu), [eliot College(11111.beliot.edu), and Montclair State University
(DO0.montclair.edu). [ comprehensive student handboolldesigned specifically
for international students is also useful and often can be dolnloaded from the
Tleb site.

Successful academic components. Several international educators have
indicated that faculty members are the most crucial players in the process of
successful internationalization of a university, and therefore, of the success of its
international students. Many faculty members [1ho have el pertise in this area are
underutilized. Most Till need to develop elpertise, and several strategies have
been suggested. These include Nor’shops on international issues, incentives
such as release time and stipends for curriculum development, the study of a
foreign language and culture, and opportunities to teach abroad and for

involvement in el tralcurricular international activities. [Joth faculty and staff must
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become globally literate and cross(culturally sensitive. Professional development
Cor[shops, attendance at national and international conferences, and the active
recruitment of internationally oriented personnel are all important (Schoorman,
2000).

International students can help to educate faculty, staff, students, and the
surrounding community. These students must be given opportunities to serve as
educational resources in classroom discussions, as peer and studyabroad
counselors, as guest spealers on cultural topics, and as organizers of cross!]
cultural events (Schoorman, 2000). This [ill help lead faculty, staff, and students
to intercultural adaptability, including listening sTills and the ability to interpret
behavior and apply social or el periential learning in different cultural contelts
(Ceszotarsri, 2001).

The classroom environment is the main arena in [Jhich the international
student’s needs must be recognized. There is a need for clear and
comprehensive instructions about academic assignments [Jith timely diagnostic
feedbac’l During lectures, the eltended use of overhead transparencies, and
printed lecture notes or lecture outlines are helpful to international students.
Professors should spealislollly and clearly, [ithout the use of slang, and [Trite
clearly on the board. Students benefit from teaching styles that incorporate
practical efamples to illustrate theoretical concepts and use modeling and
coaching of metacognitive strategies ([ leasley [ Pearson, 1T Triguglio, 2000).
“Ingoing curriculum development at some universities has transformed courses

from traditional teacher(directed courses involving lectures and tutorial in [Thich
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students are relatively passive. Changes produced shorter but more freuent
lectures, [lith either more freuent meeting times or eltended class times that
progressed at a slol]er pace. [1 orshopltype formats that allo( the student to be
a more active and selfldirected learner are being incorporated at many schools
(Calas, 2000 Parter, 101 1)). Groups designed to increase cultural miting, serve
to undermine the tendency to selfisegregation. More presentation may be
reluired of students (Trice, 2001). Field trips incorporated into curricula enhance
cultural and historical understanding (NCJFST], 1011). [1 learner support program
utilizing both faculty and peers is also effective ([easley [ Pearson, 101 1). For
those courses in [Thich class participation is factored into the final grade, some
professors allol1 good participation to enhance student performance but do not
loCler the grade if class participation is infre[uent ([Jalas, 2000).

Ladd and Ruby (1777°) suggest that since many foreign students are used
to class lecture [Jith minimal participation, the instructor can begin to slolly
introduce open’ended [uestions that reluire opinion, problem solving, and
decision maring. If these concepts are introduced immediately, international
students may be uncomfortable and fearful. The instructor should build the
students’ selficonfidence and trust. “Thinking on your feet” exercises such as
“uestions regarding simple selfldescription to describing an object and
progressing to hypothetical [uestions the student must ansier, can be used.

In addition, offering students tips in class on ho( to study or utilize a certain nel’
learning style is helpful. Instructors should also be careful [Then using idioms that

the student may tale literally instead of figuratively. For eCample, the phrase,
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“quite a few...” may mean simply “few” to the student instead of “many” (Ladd &
Ruby, 1011). It has been recommended that at the beginning of the term,
instructors should also meet [Jith international students after class, specifically to
discuss methods of teaching, el pectations, and class rules. [lccording to Ladd
and Ruby, “The classroom is not a place to play the game of ‘let’s see if the
students can figure out the rules’; it is a place where cognitive and affective
grolJth can—and should—flourish” (1999, p. 6).

CJutside of the classroom, academic assistance and support can be
offered through tutorials and tutoring sessions, seminars on communication and
study sTills, and oneltolone consultation and support, all geared tolard the
international student’s unique needs (Briguglio, 2000). In general, a broad
dialogue betleen international students, faculty, and native students is very
important. Informal discussions, in [lhich international students elpress their
academic el pectations and concerns, could be valuable ([lalas, 2000).

"1 hen communication difficulties arise, it is usually more complelthan just
language problems because language is intertlined [Jith culture. Therefore,
Then intercultural communication tares place, it is important for all parties to tale
into account differences in past el periences, behavioral norms, beliefs, and body
language (Trice, 2001).

Successful cultural/personal/psychological components. Researchers
agree on three functional aspects of social support. These are emotional support

involving intimacy, concern, and attachmentrinstrumental support, involving
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provision of assistanceland informational support, involving the provision of
information or guidance relevant to the situation (Tartar [1 Horenczy(] 2000).

Developmental educators, educational psychologists, and sociologists
agree that peerigroup interactions form a significant bonding that shapes
students’ social and academic integration as well as their institutional
commitment. Students [1ho are personally satisfied through forming strong
partnerships [lith peers and institutional staff and teaching faculty, and [1ho
participate in school and community related activities, have a high retention rate.
Positive el periences and el pectations [lithin a peerigroup are associated [lith
high academic performance. Institutional programs that facilitate the formation of
connections Ulith an individual student, a group, or an institution as a [Jhole may
improve the international student’s experience of and persistence at the
university, regardless of the demography of the student (ICegulu, 17770).

1ithin the academic setting, faculty can assign a diverse group of
students to a study team as a [Tay of encouraging international students to spear’
out and avoid culture shocl/(Reingold, 17777). The internationalization of
social/cultural events on campus is an important aspect of an international
campus. TJo successful outcomes ill be that students of all cultures feel
Tlelcome and positive intercultural communication and intermingling becomes the
norm. [Jll administrators, faculty, and students [Jould be allare and appreciative
of the cultural diversity of the campus and actively become involved in facilitating
cross(cultural interaction. Faculty and staff can as(Jinternational students

affiliated [Jith their departments [1hat events [Jould most interest them. The
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students can be draln into the planning of these events. If students are
uncomfortable participating [lith the large groups, smaller events can be planned
specifically for them (Trice, 2001).

[Ither events can involve the entire campus community, not just a specific
department. Some el amples of these types of events are the formation of
student organizations, international food fairs, dances, plays, film festivals, music
recitals, and poetry readings. CrossIcultural forums on a variety of international
and personal topics can be organized as [ell as [leelend retreats (NLJFST],
101T). These events are often organized by the students themselves
(Schoorman, 2000).

Residence halls can facilitate cross(cultural integration through residential
arrangements. It is generally found best to place international students in the
same room [Jith a student [Those first language is [nglish. Residence halls can
facilitate guest spealers on international issues, sho( films, provide discussion
sessions, and create a buddy system and/or peer advisor program that supports
cross'cultural transitions and friendships, and helps the student to solve many
other academic and practical problems (Reingold, 11T T Schoorman, 2000). It
has been sholin that peer programs can have a significant positive effect on the
adjustment of international students (Nicholson, 2001). Residence assistants
should be culturally educated and sensitive. Culturally appropriate meals should
be offered in the dining halls if possible (Schoorman, 2000).

Henderson, et al. (as put forth in Nicholson, 2001) offered nine

recommendations to international students to help them manage culture shoc'l
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They are: (1) [le mentally prepared. The student must be sympathetic and non(’
judgmental tollards other cultures. (2) [le culturally prepared. The student should
prepare at home by learning as much as possible about the host country and
ho(J living conditions there might differ from those at home. (3) (e linguistically
prepared. International students need to learn as much about the host language
as possible to reduce failures and feelings of helplessness. (L)) [le involved [lith
hosts. Students should socialize [ith people of the host culture since this il
lead to feller adjustment problems than those [Tho remain isolated from their
hosts. (5) e creative and el perimental. International students must be [lilling to
el pose themselves to many types of people and ideas. (6). [le culturally
sensitive. Sojourners need to be alare of customs and traditions of the host
country. () (e patient and fleCible. In a nel7 environment, the sojourner must be
Jilling to be inconvenienced and [ait for ans(lers that may tale time. () (e
realistic in epectations. ([) [lccept the challenge of intercultural e periences.
This [ill aid personal grol/th and allol] el periences to be more fulfilling
(Nicholson, 2001).

International students should also be encouraged to participate in cultural
activities to develop leadership slills. [lfamples are participation in student
government organizations, campus media, student counseling, and resident hall
advising. This allolls the student to be el posed to the needs of all students and

help to problem solve using a variety of cultural perspectives (Schoorman, 2000).
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Suggestions from International Students

International students have suggestions that they feel Llill help them

succeed at U.S. postisecondary institutions. The follo(ling is a list of these

suggestions and summaries of student comments (Nicholson, 2001).

1.

Class size should be small. This allolIs for more opportunity to e press
oneself to the professor and to tallleasily [ith other students in discussion
groups. In large groups, students speal 1l uiclly to allo[] for more students
to participate. Smaller classes allol] for a relaled atmosphere.

Students should be invited to social events such as potluciidinners.
Cmerican students should help in finding research articles, provide
transportation, and help in other [Jays [Jithout being ased. They should
be friendly, tal(Jto international students, invite them to their homes for
dinner, and offer housing during times [hen students cannot live in the
dormitories. They should allow the students to visit the American student’s
friends and relatives in other places [hen they travel.

Professors should tale time to listen to international students and to sho'’
an understanding of their cultures in class discussions.

Professors should have more office hours.

[ltra tutoring hours should be offered.

Professors should spealslollly in class, use simpler vocabulary, print or
use good hand(riting on the board, and distribute handouts of their lecture

notes.
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'L Professors should [eep promises, invite international students to dinner,
and develop relationships [lith them.

[l The Uffice of International Student Services should operate in the
follolling [Tays. It should help but not control the students, help [lith
employment problems, provide a counseling center only for international
students to deal Llith homesic[nhess and interpersonal relations, male
available a place to stay [Then students arrive, and notify the student
beforehand about transportation to campus from the airport. The office
should elercise its authority [Then addressing academic problems and
provide support for international students in communicating their problems
to various departments.

Summary

International students are a valued part of the educational system in the
United States, bringing [lith them a belief in the universal values of education,
cultural diversity, and good [ill. The difficulties faced by international students
have not changed much since the early part of the 20™ century, even though the
number of students has grolin and the diversity of countries of origin has
el panded. The primary difficulty for international students remains language.
Civen [lith the ability to pass an [nglish proficiency elam, once a student must
function academically and socially using [nglish, many difficulties arise.

Postlsecondary educational institutions that invite international students to
their campuses must provide appropriate academic, cultural, and personal

support for the student. This support is usually coordinated through the



International Students 35

International Student Services Department staffed by [ualified and trained staff.
All aspects of the student’s life can be addressed through this office.

In classes, faculty should demonstrate cultural understanding and accommodate
the student such that the classroom el perience is both positive and challenging.
Course curriculum must be compatible with the international student’s learning
style, or else instruction in adjustment to the United States’ system of education
must be provided. Tutoring and peer mentoring can provide support outside of
the classroom.

Social support on campus can come from many campus community
members including staff, faculty, and fellol] students, both international and U.S.
Course curriculum, cultural forums and events, and social occasions can all
assist the international student in adjusting to life in a ne] country [lith the added
benefit that the campus community as a [1Thole can become more internationally
allare.

This international alJareness is vital to our nation and the [orld as a
Thole. Prosperity, health, and peace are no longer determined by each nation
but are dependent on all nations honoring the humanity in all beings. This can be
brought about or enhanced by intercultural understanding in the conte't of higher
‘hollledge, ideals, and hope, realized as change. Therefore, international
students must remain a vital part of the United States’ system of higher
education. Through this means, intercultural understanding may have a chance
to flourish faster than the seeds of fear, doubt, and resentment can gro(] [ithin

the seemingly separate populations of the [orld.
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Methods and Procedures
Sample and Site

The sample population includes international students enrolled in graduate
and undergraduate classes at Dominican University of California. [pprolimately
55 students form the sample. The site was this researcher’s office at Dominican.
Clso, many students preferred to complete the survey in their homes and return
them later.
Access and Permissions

Dr. [ es [oung, Director of the [ffice of International Student Services
has given his permission to conduct this study. Dr. [len Porada, Provost, has
been informed of the study.
Data Gathering Strategies

The original strategy 1as to meet privately or in small groups [Jith
international students at Dominican so that the survey could be elplained to the
students. Some students did this, but many preferred to ta’e their surveys home
and return them later. Students completed the survey [uestions and some also
added personal comments. Some students mailed their surveys, some elmailed
them, and some completed them [Jhile this researcher [Naited to assist them. [n
attempt [Jas made to contact all international students at Dominican via elmail,
postal mail, and phone calls. The student list used [Tas not completely accurate.
Some students on the list [Jere actually not attending, much of the contact
information [as incorrect, and some students [Tho [Jere attending [ere not on

the original list and ere added later.
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Data Analysis Approach

This [uasi‘el perimental survey includes both [ualitative and [uantitative
information. Simple percentages have been used to analyze Lilert scale
(interval) results.

Ethical Standards

This study adheres to the guidelines for human subject research in accord
Jith the Cmerican Psychological [Issociation ([P, 2001) ethical standards.
Clso, this study [1as revielled and approved by the Institutional Revie[l [Toard for
Protection of Human Subjects.

Results

[If the 55 surveys distributed, 371 [Jere returned. [l surveys [ere used.
The usable return rate [Jas 611 . [l respondents [Jere international students
attending Dominican University of California.

Part 11 of the survey addressed demographic information. Some
information was not completed due to the respondent’s desire to remain
anonymous. Fiftyfour percent of respondents lere [lomen, [2[] [lere men, and
717 did not identify their gender. The respondents ranged in age from 1[1years to
2(years (M[ 23 years). The average length of time spent in the United States
TJas 115 months and the average length of time at Dominican [Jas 11months.
The length of time spearling [nglish ranged [lidely from 2 months to 15 years.
Thirty percent of the respondents [ere graduate students, 5(17 [ere
undergraduates of [Thich 27171 [lere freshman, and 1171 did not respond to this

“uestion. Siltyleight percent of respondents [ere from [Isia, 111 [Jere from a
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"lide range of countries in the [Imericas, [lurope, and [frica, and 131 gave no
data. For a list of countries of origin and native languages, see appendices C and
D respectively.

Part [1 of the survey addressed the [Inglish language proficiency of
international students. Concerning the question, “How would you rate your
“Inglish proficiency in the follolling?” four areas were addressed:
listening/understanding, spealing, reading, and [riting. In the category of
listening/understanding, 6017 rated themselves as either el cellent (22(71) or very
good (3[17). Thirtyleight percent rated themselves as fair. Concerning spealing,
T00 rated themselves as either el cellent (1611) or very good (2(11). Hollever,
5017 rated themselves as either fair ((311) or poor (1C11). In the area of reading,
"0 responded that they [ere elcellent or very good [Thile 3(T7 rated
themselves as fair. [ riting s(ills [ere lollest, [ith 6017 of the respondents rating

themselves as either fair or poor.

Part [ — OINGLISH LONGU UG OUCLUGRIJUND
[low woullyou rate your [In(lish proficiency in the followin(1[]

Orcellent Cery Good Fair Poor UnCholn
Listening/ [1(2201) 10(3017) 10(3017) 0 1(300)
understanding
Spealing 6 (160) 0(2000) 16 (7817) 5(1007) 1(30)
Reading 1(220) 10(311)) 10(311)) 0 1(301)
[ riting 3 (1) 0(2rr) 22 (5011) 2(507) 1(30)

Part C of the international student survey las composed of [0 [uestions.
These questions addressed academic skills applied to the following: students’
classroom participationlrelationships [lith faculty and peersiability to understand
and complete assignments and efamsand recourse to academic support

services. [l results can be found in Cppendil 1.
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Seventy five percent of all students surveyed responded that they
understood most of [hat their professors said in class lectures. HolJever, 160
felt that professors spole too [uiclly [Then lecturing. Seventynine percent of
students surveyed responded that they could understand their professors [hen
they spole personally. [Iverall, listening slills [lere good and responses [lere
consistent.

Seventythree percent of students responded that they understood most of
That [Jas [ritten in their teltboors, [ith (1171 stating they understood [That [Tas
Critten on the Uhite board in class. It should be noted that (117 of respondents
reported that they understood typed handouts the professors gave them. Silty [’
seven percent felt they [Tere able to finish reading assignments on time. Silteen
percent felt they could not. [Tverall, reading s(ills [ere good and responses [lere
consistent.

Regarding [riting s(ills, (117 of respondents stated they [Jere able to
finish Criting assignments on time. Hollever, students reported having difficulty
Dith various [riting tas(’s. Thirtylseven percent had difficulty taling notes in class
in [nglish, and 3117 stated they had difficulty [riting essays, [lith T2 being
uncertain. [light respondents (2111) felt they did not have difficulty [riting essays.

TJuestions regarding spearing srills [ere related to interaction [Tith
professors and students in class as [ell as out of class. [Inly 3[T] of students
stated they [ere not afraid to speallin class and [lere not afraid of maling
mistales [lhen spealing. Thirty(seven percent of respondents stated they [Tere

afraid they [ould be perceived as stupid if they as’ed [uestions in class and
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agreed (lith the statement that they could not el press their true thoughts in
spolen [Inglish. T lenty one percent [lere afraid to as( /[ uestions of their
classmates for fear they [ould be thought stupid. [/f the students [ho [lere
afraid of spealing up in class, only 3 respondents felt it [1as rude to asl’
“uestions. Hollever, 2( 1] felt it [1as rude to disagree [lith the professor and 3(1]
of respondents [Jere uncertain.

The last area of consideration [Jas resources international students
utilized for help. (1 hile 6511 stated they asled their classmates for help, [2[]
stated they asled only international students from their home region for help and
support. Thirtyfour percent of students did not feel comfortable participating in
study groups [Jith other students, [ith 10177 being uncertain. Thirty [four percent of
students stated they sought help through academic support services (tutoring),
and 211 stated they made fre[uent use of academic support services.

I hile 617 of international students felt their professors respected them,
only 5577 felt their professors Tanted to help them, and only (507 felt the
professors [Jere [lilling to spend eltra time helping them. [nly [T felt that their
academic advisor [1as [illing to spend eltra time helping them.

Fiftylthree percent of international students stated that they asled their
professors for help. [nly 2(7] stated that their professors understood their
personal and academic challenges, [Thile 5317 felt their academic advisor
understood these challenges. Siftylone percent of international students [lanted
their professors to [nol 1 more about their culture and 5001 [anted professors to

include more about their culture and el perience in class.



International Students (11

Analysis of Themes

The areas of strength for the international student population participating
in this survey are listening and understanding spolen [nglish and reading and
understanding Lritten [Inglish. Spealing and [riting in [Inglish are areas needing
more support. One student wrote, “I have no problems in reading and
understanding but Jhen it comes to [Irite in [Inglish and spealup in class, it is
difficult.” Other reasons for difficulties in spealing in class are el plained in the
follolling [uotes from three different respondents:

| understand all of study materials because of the dictionary. It's

impossible to survive as an international students [lithout itllIn Capan, (e

don’t have much presentation and discussion compare to here. Therefore,

it's hard to speak up in the class, even though | have class in Japan.

It is tough to speallup in front of the class especially because | am shy. |
am afraid to male mistales and my pronunciation. [ hen it comes to
Crite, | usually tare longer than my normal to remember the right [Tords
that express what | really want to say on the essays. My essays don't

“uite el[press [hat | Dant to say.

It's hard to participate in a discussion in the class, and also | sometimes
feel so sorry for other students since | tal'e a time to say even a short
comment. | feel like I'm stealing and wasting their time.

Difficulties in these areas lead to a laclJof cultural understanding
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and utilization of assistance from faculty and students [ 'ho are not from
international students’ home countries. A large percentage of international
students have difficulty participating verbally in class. This is based on their fear
of rejection from others because of poor language slills.

Siltynine percent of international students either did not feel that their
professors understood them or they [ere unsure. They [lere unclear about the
level of interest their professors had in giving them eltra assistance. [1ne student
stated, “l think DU’s most professors are still unaware of the difference between
American students & foreign students.” Therefore, a large percentage of students
did not as(their professors for help. The students felt that their academic
advisors [Jere slightly more understanding of their needs but [ere not
significantly more available than the professors.

International students made moderate use of academic support services
and less than a third made use of these services fre[uently. Some students
Trote comments on their surveys reluesting tutoring services, [Thich seemed to
indicate that the students [ere not allare that these services [ere already
available to them. There [las a positive correlation betleen strong language
slills and feelings that professors understood and cared for the students. There
TJas also a positive relationship betleen language slills and class participation,
as well as the student’s ability to interact inside and outside the classroom with
students from other countries.

Patterns similar to those of other colleges and universities [Tere found at

Dominican. Language proficiency [1as positively correlated to cultural adaptation,
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social integration, and academic progress. Social integration and cultural
adaptation also directly and positively correlated to academic success. The
difficulties that [Jere reported by international students at Dominican University of
California are therefore similar to those reported by international students at
colleges and universities throughout the United States. It can thus be assumed
that the components of successful international programs used at other
institutions of higher learning [Jill be applicable and useful at Dominican
University of California.

Discussion
Summary of Major Findings or Results

In general, the majority of international students attending Dominican
University of California [Jere able to understand class lectures and [ritten
materials and could finish their [lor(7in a timely manner. Students understood
Critten handouts given in class, [Thich supplemented lectures.

International students identified [riting assignments and spearing in the
classroom as special challenges. Many international students had difficulty
participating in class discussion or asling ['uestions, and most did not enter into
debate [Jith the professor in class. Students [ere afraid of being perceived as
stupid. (1 hen asrling for help, many international students sought out those from
their native country and did not male full use of fello’] classmates, professors, or
advisors. [1 hile most students [lere not confident about their [riting sTills, less

than half of those students sought support through tutoring.
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International students at Dominican University of California need further
assistance from faculty, staff, and other students. Communication is the ey
issue. International students need to [nol] that faculty and staff are available to
them and are interested in learning about their cultures. There is a need to
develop and clearly define resources for international students.

Limitations of the Study

Cpprolimately 3101 of international students attending Dominican did not
complete the survey. There may be differing reasons for this. [1ne student, ['ho
chose not to complete the survey, said he/she [Tas afraid of retribution because
“lhat he/she had to say [as critical and [Jould also allol] for easy identification of
the student. There may have been other students [1ho [Jere also afraid to fill out
the survey. Several students [ho did complete the survey needed to be assured
that they Tlould not be penalized for their responses. Therefore, this survey may
have been completed primarily by students [1ho already felt a certain level of
trust and Tho had accomplished a significant level of cultural adaptation and
academic success. Had all international students completed the survey, the
results may have sholn greater difficulties in language proficiency, academics,
and social bonding.

Cnother limitation of the study is that the survey [Jas a selfireport.
Students’ selfireports of their sCills may vary from what a faculty member’s
evaluation of the students may be. This could be due to various factors such as
lac]of objectivity, or personal or national pride. It is common for international

students to feel pressure to achieve academic elcellence.
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Overall Significance of the Study

Dominican University of California is committed to providing international
students an el cellent education. The university [lishes to recruit an increasing
number of international students to its campus and therefore see(s to e[ pand
and improve resources for these students. Understanding the needs of
international students is the first step in reaching these goals. This researcher Llill
use the results of this study to create a staff development model for faculty and
staff in[service. [reas to be developed Uill include facilitation of communication
and cultural understanding, as [ell as strategies and tools to support academic
progress. Secondarily, supportive strategies relative to personal/psychological
and social/cultural integration [Jill be discussed.
Implications for Future Research

This research study focused on the academic needs of international
students at Dominican University of California. It did not focus on the personal/
psychological, environmental, or social/cultural needs of this population. "ecause
it has been sholn that these factors greatly influence academic el cellence, and
because Dominican see's to establish itself as an international university of the

highest order, further research in these areas [ould be beneficial to all.



International Students (6

References

Cccrediting Commission for Senior Colleges and Universities. (2001). Handbook
of Accreditation — Standards- Addressing Core Commitments to
Institutional Capacity and Educational Effectiveness-Institutional Review
Process — Policies and Practices. [llameda, CL: [] estern [Issociation of
Schools and Colleges
(0 ISC).

CImerican Psychological [ssociation. (2001). Publication Manual of the American
Psychological Association. [1ashington, DC: [Imerican Psychological
Issociation.

Calas, A. (2000). Using participation to assess students’ knowledge. [Electronic
version[.] College Teaching, 48(r), 112.

Ceasley, C.[1Pearson, C.[.L. (1CL). Facilitating the learning of transitional
students: Strategies for success for all students. [Tllectronic versionLl
Higher Education Research & Development, 18(3), 303121.

Criguglio, C. (2000). Language and cultural issues for [Inglishlas(ar’
Second/Foreign Language students in transnational educational settings.
Higher Education in Europe, XXV(3), [25(233.

Cross, S.[1. (1115). Selficonstruals, coping, and stress in cross(cultural

adaptation. Journal of Cross-Cultural Psychology, 26(6), 61 311 L



International Students [

[Cegulu, T. N. (1112). Multicultural and Globalized Education: International
Students’ Perspective. Reports [IResearch No.1(3. Department of
“lducational Leadership, College of [lducation, Grambling State
University. [lducational Leadership, College of [lducation, Grambling State
University.

Clezar, [1. (2000). Summer bridge programs: Supporting all students.
Mlectronic version.] ERIC Digest. [/RIC Clearinghouse on Higher
Cducation,
(1 ashington, D.C. (1111115661

Ladd, P.CRuby, R. (101 1). Learning style and adjustment issues of international
students. [Ilectronic versionL] Journal of Education for Business, 74(6) 10
10.

Manzo, [.[1. (2001). Global reach of local colleges eeps grolling. [Tlectronic
versionlJ Community College Week, 14(10), 116.

McMurtrie, (1. (2000). Foreign students at U.S. institution, 1(7712000. Tlectronic
versionL] Chronicle of Higher Education, 47(12), 1(6.

NCOFSO (10000). Cooperative Grants Program — Model Program List. Retrieved

[une 20, 2002, from http://[1[]1[1.nafsa.org/coop.

NIFST1(2002). Cooperative Grants Program — Model Program List. Retrieved

[une 20, 2002, from http://[1[]1[1.nafsa.org/coop.



http://www.nafsa.org/coop
http://www.nafsa.org/coop

International Students [

NLFSI (2002). Important Data on International Education Exchange To and
From the United States. Retrieved [une [ 2002, from

http:// ][ 1.nafsa.org/content/PublicPolicy/Dataoninternational Jducation/F

actSheet.htm.
NCFSI (2001). NAFSA'’s Principles for Institutions. Retrieved May 21, 2002 from

http://[1[1[1.nafsa.org/content/InsideNJFS)/[JthicsandStandards/Principles

Institutions.htm.

NCFSI (2001). NAFSA'’s Principles for International Student and Scholar
Services.
Retrieved May 2, 2002 from

http:// 11 1.nafsa.org/concent/InsideN[ |FS[ /[ ithicsandStandards/Principls

ScholarServices.htm.
NCFS (2002). NAFSA'’s Principles of Good Practice for the Recruitment and
Admission of International Students. Retrieved May 2, 2002 from

http://( 11 1.nafsa.org/contentN [ IFS[ /[ lthicsandStandards/Principles IDS[

C.htm.
NCOFS, (106). Statement of Professional Competencies for International
Educators. Retrieved May 2(, 2002 from

http:// 1111 1.nafsa.org/content/InsideN[IFS[ /[ thicsandstandards/Statement

PC.htm.


http://www.nafsa.org/content/PublicPolicy/DataonInternationalEducation/FactSheet.htm
http://www.nafsa.org/content/PublicPolicy/DataonInternationalEducation/FactSheet.htm
http://www.nafsa.org/content/Inside
http://www.nafsa.org/concent/InsideNAFSA/EthicsandStandards/Principles
http://www.nafsa.org/contentNAFSA/EthicsandStandards/PrinciplesADSEC.htm
http://www.nafsa.org/contentNAFSA/EthicsandStandards/PrinciplesADSEC.htm
http://www.nafsa.org/content/Inside

International Students [

NOFS[1(2002). The U.S. Presidents on Fulbright and International [/ .change
Programs. Retrieved [une [}, 2002, from

http://[ ][ 1.nafsa.org/content/[ Iboutlnternational /|ducation/Resources/

Presidents. htm.

Nicholson, M.[J . (2001). Adaptation of Asian students to American culture.
(Reports — Research No. 1(3) Indiana University South [lend.

Parler, D.R. (10_)). Teaching, learning, and working with international students:
A case study. (Paper presented at the [Innual meeting of the Mid[South
ducational Research [issociation 2", Point Clear, [IL, November 1011(]
1011). (Reports — Research No. 1.3.) Louisiana Tech University.

Reingold, [1 (1112). The melting pot still has a fel] lumps. Business Week,

3600, 107

Sandhu, D.S.Tsrabadi, [.R. (101). Development of an acculturative stress
scale for international students: Preliminary finding. [llectronic version(.
Psychological Reports, 75, (851111

Schoorman, D. (2000). How is internationalization implemented? A framework
for organizational practice. (Information [nalysis No. 0C0). Florida tlantic
University, Department of Teacher [ducation.

Selvadurai, R. (17171). Problems faced by international students in [Imerican
Colleges and universities. [Tlectronic version.. Community Review,

12(1/2), 116.


http://www.nafsa.org/content/AboutInternationalEducation/Resources/

International Students 50

Tatar, M Horenczy(] G. (2000). Counseling students on the move: The effects
of culture of origin and permanence of relocation among international
college students. [lectronic versionl.l Journal of College Counseling, 3(1),
1015.

Trice, [1.G. (2001). Faculty Perceptions of Graduate International Students: The
Benefits and Challenges. ([valuative report [11[2). Purdue University,
Department of [lducational Studies.

Ceszotars(i, P. (2001). ['RIC reviell: Issues in global education initiatives in the
community college. [lectronic version.. Community College Review,
29(1), 111.

Cibart, R. (2000). (1 campus [Ihere the [Jorld meets. [Tlectronic versionl.

Christian Science Monitor, 93(3), 1(3.



International Students 51

Uppendi][]

Survey Instrument



International Students 52
International Student Academic Needs Assessment

Date:
Part A - DEMOGRAPHICS:
1. Gender: male female 2. Age in years:
3. Native country: 4. Length of time in U.S:
5. Length of time at DUC: 6. First language:
7. How long speaking English? 8. What is your major?
9. Class level: 10. Residence during the school year?

Part B— ENGLISH LANGUAGE BACKGROUND
How would you rate your English proficiency in the following?

Excellent Very Good Fair Poor

Listening/
understanding

Speaking

Reading

Writing

Any other comments about your English language proficiency?

Part C — ACADEMIC NEEDS

The following are a series of statements regarding your academic life at Dominican University of California. Circle the response that
best reflects your opinion, feelings, or practice:
(SA = strongly agree, A = agree, UN = uncertain, D = disagree, SD = strongly disagree
1. 1 understand most of what my professors are saying when lecturing in class. SA A UN D SD
My professors speak too quickly when lecturing. SA A UN D SD
| understand what my professors say when speaking to me personally. SA A UN D SD

2
3
4. | understand most of what is written in my textbooks. SA A UN D SD
5. lam able to finish reading assignments on time. SA A UN D SD
6

| understand what is written on the white board in class. SA A UN D SD



7.
8.
9.
10
11

12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22,
23.
24,
25.
26.
27.
28.

29
30
31
32

International Students

| understand the typed handouts my professors give me.
| am able to finish writing assignments on time.
| seek tutoring to help me write my papers.
. I have difficulty taking notes in class.
. | take notes in English in class.
My learning style is compatible with my professors’ teaching styles.
I have difficulty writing essays.
| have difficulty organizing my written work correctly.
| cannot express my true thoughts in written English.
| cannot express my true thoughts in spoken English.
| am afraid to speak up during class.
| am afraid of making mistakes when speaking in class.
| feel it is not appropriate to disagree with my professors.
I would like my professors to know more about my culture.
My professors should include more of my culture & experience in class.
My professors understand my personal and academic challenges.
My professors want to help me.

My professors are willing to spend extra time helping me.

My academic advisor is willing to spend extra time helping me.
My professors show me respect.

My classroom is too informal.

. | feel comfortable participating in study groups with other students.
. | receive help from my fellow students.

. | think there are too many tests given.

. I 'am not used to taking multiple choice tests. | prefer essay exams.

My academic advisor understands my personal and academic challenges.

SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A
SA A

UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN
UN

O 00 U U O o OO U U o U U O U U U o U U T T O OO

SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
SD
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33. I should only be graded on written work, not on my class participation. SA A
34. | feel it is rude to ask questions during class. SA A
35. I am afraid people will think I am stupid if | ask questions in class. SA A
36. | am afraid my classmates will think 1 am stupid if I ask them questions. SA A
37. | ask my professors for help. SA A
38. I ask my classmates for help. SA A
39. I ask only international students from my home region for help and support. SA A
40. | make frequent use of academic support services (tutoring). SA A

If you would like to further explain any of your responses from the statements above, please do so here.

UN
UN
UN
UN
UN
UN
UN
UN

O O 0O U0 U O O

D

SD
SD
SD
SD
SD
SD
SD
SD

S5C

HERENERREE

e e e o e e e e e e e e e o O oo oo oo oo

HERENERREE

e e e e e e e e e e o o o o o o oo oo o000

HERENERREE

e e O e e O e e o o e oo o OO OO e

Part D—- OTHER GENERAL NEEDS/COMMENTS

1. What else could the university do to support you academically?

2. Do you have any other comments about your linguistic or educational needs?
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International Student [lcademic Needs [lssessment

Part A - DEMOGRAPHICS: Total # of respondents: 38, Response rate : 69%

[l [Jenler: male: 16 ((2(1) female: 20 (5[11) (17 unCholin

[l Dative countries: See appendilIC

[l Len(th of time at D[1(1: average [1 11 months

[l Dow lon(Ispeakin(] [In[lish: range [12 mo. to 15 yrs.

Part B—- ENGLISH LANGUAGE BACKGROUND
How would you rate your English proficiency in the following?

[l Cirst lanCuale: See appendil 1D

[l Ole in years: range from 1Jto 3[laverage: 23 years

UCcellent Lery [Joo[] Lair Loor [nknown
Listening/ 8 (22%) 14 (38%) 14 (38%) 0 1 (3%)
understanding
Speaking 6 (16%0) 9 (24%) 16 (180) 5(107) 1 (3%)
Reading 0(220) 14 (38%) 14 (38%) 0 1 (3%)
Writing 3(8%) 0(20) 22 (59%) 2(50) 1 (3%)

[Iny other comments about your [InClish lanCluae proficiency(] See appendilll.

Part C — ACADEMIC NEEDS
The following are a series of statements regarding your academic life at Dominican University of California. Circle the response that best reflects your opinion,

feelings, or practice:

(S Ostrongly agree, [1 [Jagree, [1[1 [Juncertain, D [Jdisagree, SD [1strongly disagree [1[] [1no response

[l Len(1th of time in [1.S: Civerage (1115 months (1 (] years)

56

[l Olass level: graduate 11307 undergraduate (15017 freshman 02000 unCholn: 110

SA A SA&A UN D SD D & SD NR
1. lunderstand most of [That my professors are saying [hen lecturing in class 11 (29%) 17 (45%) 27 (74%) 7(18%) 2 (5%) 0 1
2. My professors spealltoo [uiclly [lhen lecturing. 0 6 (1611) 13 (3501) 12(32(1) 6(1601) 100(000T) 1
3. lunderstand ['hat my professors say [lhen spealing to me personally. 14 (37%) 16 (42%) 30 (79%) 6 (16%) 1 (3%) 0 1
[l lunderstand most of [That is [ritten in my teltboo(s. 16 ([200) 12(3201) 200([B0) 0(210) 1(30) 0 1
5. | am able to finish reading assignments on time. 13 (3007) 12(3217) 25(6r11) 6 (16001) O(1100) 2(50) 6 (1601) 1
6. lunderstand [hat is [ritten on the [hite board in class 10 (2601) 20 (53[1) 30 ([I17) 6 (1601) 1(300) 1



7. I understand the typed handouts my professors give me.

o

a

10.

1.

12.

13.

10

15.

16.

20.

21.

22.

23.

| am able to finish Uriting assignments on time.

| seelItutoring to help me (rite my papers.

| have difficulty taling notes in class.

| tale notes in Unglish in class.

My learning style is compatible with my professors’ teaching styles.
| have difficulty (riting essays.

| have difficulty organizing my [ritten [Jor[Jcorrectly.

| cannot el press my true thoughts in [ritten CInglish.

| cannot el press my true thoughts in spolen [inglish.

| am afraid to speallup during class.

| am afraid of maling mistales [Jhen spealing in class.

| feel it is not appropriate to disagree [Jith my professors.

| Could liCe my professors to [nol ] more about my culture.

My professors should include more of my culture [] e[ perience in class.
My professors understand my personal and academic challenges.

My professors [lant to help me.

My professors are ([lilling to spend eltra time helping me.

My academic advisor understands my personal and academic challenges.

My academic advisor is Llilling to spend eltra time helping me.
My professors shol | me respect.

My classroom is too informal.

International Students
SA A SA&A UN D SD D& SD NR
13 (3L1)) 21(5501)  3L(LL) 3 () 0 0 1
12(320) 22(500)  30(LL) 130)  2(1) 0 1
5(130) 0(210) 13 (3L1) 13(3LL1) 6 (160) L(110) 10 (2611) 2
3() 1M1@L)  10@3) O(210)  0@10) C()  15(30) 1
10 (260) 10(0)  20(00) O@10)  1(30) 0 1
5(130) 0(210) 13 (3L1) 153L0)  C(1ld) 0 3
J(110)  0@m) 13 (300) 16(120) O(1c0)  1(30) 0(210) 1
5(130) 5(130) 10 (260) 0@2L1) 10(30d) 3 () 10(50) 2
3() 10(2600) 13 (301)) O(100) 12(320)  5(1301) 10(L50) 1
6(160) 0(210)  10(3L0) 6(160) 12(320) 5(130) 10(250) 1
6(1600) 11(200)  10(050) 1o0)  6(160)  O(C0) 13 (3011) 1
6(160)) 12(320)  10(LL0) 6 (1601) 10 (2611) 3 (.11) 13 (3L1) 1
1(30) 10(260) 11 (200) 13 (3L1) 6(160) O(1L0) 13 (3L0) 1
0@10) 15(00) 23 (6101) (107) 5(130)  2(500) 0(100) 1
6(160) 13(300)  10(5000) 10 (2607) O(110)  O(1100) 0(210) 1
5(130)  6(160) 11(200) 15 (000) CO(21)  2(50) 11 (200) 1
5(1301) 16 (1201) 21 (5501) 11 (2011) 5(130)) 0 1
0(10) 13(@300)  10(050) 13 (30011) 5(180) 2 (50)) 6 (1601) 1
O(1co) 13 (300) 20 (530) 11(200) 3(0) 3 () 6 (1601) 1
5(1301) 13(3(11)  10(L01) 11(2001) 6(1601)  2(501) 0(210) 1
0@Qr0) 10(060) 26 (6010) o1o0) 0(10) 0 1
0 5(130) 16 (20 15 (3c1) 1 (30) 16 (220) 1

S5C
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31.
32.
33.
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| feel comfortable participating in study groups Llith other students.

. | receive help from my fello[] students.

| asImy professors for help.

| asImy classmates for help.

| thinCithere are too many tests given.

| am not used to taling multiple choice tests. | prefer essay el ams.

| should only be graded on Critten [lor(} not on my class participation.
| feel it is rude to asl[I[uestions during class.

| am afraid people Lill thin(JI am stupid if | as[] _uestions in class.

| am afraid my classmates Lill thin(ll am stupid if | as[ithem [uestions.

| asllonly international students from my home region for help and support.

I male freCuent use of academic support services (tutoring).

International Students

SA A SA&A UN D SD D & SD NR
J(110) 13(300)  10(60) O(100)  12(320) 1(30) 13 (3011) 1
O(100) 10(C0) 25 (6600) 6(160) 6(160)) O 1
2(50) 5(130) (1) 15(300) 13(3L1) 2(50) 15 (3011) 1
130)  3(0)  O(10)  12(320) 11(200) 10(260) 21 (550)) 1
0 J(210) 15(3L0) 11(200) 3(1) 10(3010) 1
0 3 () 0(210) 20(530) 6(160) 26 (6111) 1
2(50) 12(320) 10(3L0) 3(10) 15(3C0) 5(130)  20(530) 1
3(0)  5(130) 0(10) 6(1601) 10(51) 6(1601) 23 (610) 1
J(100)  13(3011) 20 (5301) 10(2601)  0(110) 2 (501) 6 (1601) 2
5(130) 10(5000) 201(630) 6(161) 6(160) 0 2
5(1300) 11(2000) 16 (120)) 3(L)  O@)  O@10)  A0(BL) 2
5(130)  6(1601) 11 (201)) D@00)  6(1601) 10(2601)  16(120))

1. [0 hat else could the university do to support you academically(l See appendill[]

2. Do you have any other comments about your linguistic or educational needs? See appendix E.

S5C
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Cppendil]C: Countries of [Irigin

Cenya 2
Crazil 2
China 2
Israel 1
Capan 5
“lorea 6
Melico 1
Russia 1

Sllitzerland 1

Taillan 0

Thailand 5

No data 5
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Cppendil]D: Native Languages

Chinese 10
Haya 1
Hebre( 1

lapanese 6
Corean 6

Portuguese 2

Russian 1
Spanish 1
Suluma 1
Slliss 1
Thai 5

[liethamese 1

No data 2
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Cppendil] ]

International Students’ Comments

The follolling comments by international students have been reproduced here
Lithout editing, elactly as the students [rote them.

Comments Regarding the Question: “Any other comments about your English
language proficiency?”

“Have more chance to communicate with native American.”
“Writing well is most difficult.”

“I have no problems in reading and understanding but when it comes to write in
English and speak up in class, it is difficult.”

Comments Regarding the Question: “If you would like to further explain any of
your responses from the statements above, please do so here.

“I think DU’s most professors are still unaware of the difference between
CImerican students [ foreign students.

“I think it is unfair that the international student don’t really get work study, since it
is the only place for us to [Jor[1 The financial aid office should ['hol[ that the most
of the international students here don’t get more than 3000$ a year scholarship
only so are basic payers of the school.”

“l understand all of study materials because of the dictionary. It's impossible to
survive as an international students without it!!! In Japan, we don’t have much
presentation and discussion compare to here. Therefore, it's hard to speak up in
the class, even though | have class in Japan.”

“It is tough to speak up in front of the class especially because | am shy. | am
afraid to male mistales and my pronunciation. [J hen it comes to [rite, | usually
tale longer than my normal to remember the right [ords that e[press (That |
really want to say on the essays. My essays don’t quite express what | want to
say.”
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“It's hard to participate in a discussion in the class, and also | sometimes feel so
sorry for other students since | tale a time to say even a short comment. | feel
like I'm stealing and wasting their time.”

Comments from Part D — Other General Needs/Comments:
What else could the university do to support you academically?
Do you have any other comments about your linguistic or educational needs?

“International Student Services at a previous school:
1. O eelly free [Inglish conversation class.
2. International student advisors [ counselors
3. Weekly “coffee hour” sponsored by the international student group to build
supportive environment for the international students and to offer
opportunities for other students to meet international students.
1 Conversation partner program.
Dominican:
1. [ hen | entered to school as a graduate student there [Jas no
orientation by school for international or graduate students.
If there had been any orientation that helped foreign students to
understand about differences or difficulties in living and studying in a
different culture, that [Jould have made it easier for me to survive.
| tried to get some help for my [Inglish, and could not find anything.
| felt isolated since | didn’t have any opportunity to meet other
international students who had the same experience or struggles.”

wn

“‘When | came to the United States | used to feel | lived by myself and
relationship [Jas not Corth much because my first friendship Cith an Cmerican
Tlas very bad. | used to thin[1no one understood me, no one cared about me,
and | needed to survive the real [lorld by myself. | also used to trust only myself.
It is ambiguous but at the same time | also felt strong needs for connection [lith
others. | felt lonely and [Tanted to be [lith someone. Hollever, | realized later that
at the time, many people encouraged and supported me. | finally realized that |
‘las not alone, even though at the time | felt alone. | learned a lot that they
helped me and no one lives [Jithout connection [Jith others. The elperience
helped me to grol]. No(l | [1ant to help others lire they helped me. | el perienced
the struggle and pain TThen | moved tollards groth. It [Jas very hard to do
everything and to be here. | did not [nho[] real [’/merican culture and made
mistales and got hurt because of the cultural differences. These [lere so painful
and | [Tas afraid to do anything, even though | talled [ith people first. Hollever, |
“ept challenging myself again and again, and finally did not feel the pain
anymore and was able to expand my experience.”
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“When professors mention many difficult word. | can’t understand what the mean
is. | [Jant to remember these [lords from teltbool/but | have too many pages |
should read. | don’t have much time too improve my vocabulary skill (listening
and speaking).”

‘I hope that we have a assistant whose major is the same with me. If we have
any question we can ask the guy!”

“I really hope | can have more time to get long Cith [merican because | [ho(] |
should spend a lot of time to prepare class every day.”

“I hope that the university helps us more than now. We don’t feel close to the
university. [ e [lant the university to listen. | hope that [le have meeting Llith our
advisors and other school staffs. Or we have a little meeting with other students.”

“I hope that | have more opportunities to study English with tutors like
communication and pronunciation.”

“Let all faculty know about the disadvantage of international students. There is
always something that we can’t achieve even after we try hard or work hard.
They also need to [hol] the advantage of having international students in their
classes. They should make much of this opportunity!”

‘I have had the best english teacher since | got here. Mrs. [1 aller is enthusiastic,
challenging and more then any thing helpful and friendly. She made me have fun
writing, something | hated before.”

“There should be a writing lab. A place where foreign students can correct their
assignments. [llso, Dominican does not have an International Student Club or
alliance. Personally, that [ould be an allesome addition to the Dominican
elperience. [ place [Ihere foreign students can connect and get the support they
need.”

“Help international students [lith more [or[l ] e can not [Jor[lout side school,
and the resources in [lor{Istudy grant are limited. [ e are coming from places
There it is much more cheep to go to school. 1 e spend a lot more on U.S.
education. [ e are (Jilling to [lor[1but e can not.”

“More and better tutorial service. (Current one is very limited.) Cross cultural
training for professors. Free conversation classes for international students.
International student coffee hour (socializing).”

“Maybe the professors could leave it optional for international students to
tal(/speallup in classes [Jith native spealers. | mean, classes [lith native
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spealers and international students, the professors could leave it optional for the
international students to speak up.”

“My English is getting better as time goes by.”

“Financial aid should have butget for international students! We also need
support and eltra money since everythig is very el pensive here, and
international students are far from home and need even more money for things.
(boors, household, T.V., etc.).”

“I'd like to have more tutoring services for any subject. Dominican needs more
support for international students, such as state university has.”

“I get everything | need from D.U.C.”

‘I wonder why there is no really foreign language program [Clere you could learn
different language, this is more for domestic student but if they [lould learn a
different language it [lould bring international and domestic students closer
together.”

“Open extra writting or speaking classes after regular ones. More jounal and
magazines in the library for doing paper reference.”

“Set up volunteer tutors to correct our papers.”

“I think the university should have more student adviser for international students.
Sometime my adviser doesn’t know anything.”

“Listening is a big challenge for international students. | suggest school provide
some help regarding this issue.”

“Creating more ways of student life.”
“Free tutoring. That’s the most need for us.”

‘I need somebody to proofread my paper.”
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CppendillF
Letter of Introduction to Participants

‘Ind Consent to Participate in [lnonymous Survey Research
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LOTTOR OF INTRODUCTICN T PORTICIPEONTS
OND CONSONT T PORTICIPOTO IN ONCONCOMOUS SURDOD ROSORCH
Dear Study Participant:

My name is Lisa Haydon and | am a graduate student in the Division of [/ducation at Dominican University of California. |
am also an advisor at Dominican. | am conducting a research project as part of my master’s thesis requirements, and
Madalienne Peters, [1d.D., Professor of [lducation at Dominican University of California is supervising this Clor(l | am
rel_uesting your voluntary participation in my study, [hich concerns the academic needs of international students at
Dominican University of California.

Participation in this study involves the completion of a [Iritten survey, including some demographic [uestions to be used
for statistical purposes. [lour survey responses Llill be completely anonymous. Filling out the survey is liCely to ta‘e
approlimately 30 minutes of your time. There Llill be no costs to you as a result of taling part in this study, nor Lill you be
reimbursed for your participation in this study. Choosing to participate or not participate in this project il not affect your
full access to advising or academic support services.

Uou Uill not be recorded. [l subjects Llill be identified by numerical code only. The master list for these codes Uil be [ept
by this researcher in a locl ed file, separate from the surveys. [Inly the researcher and her faculty advisor Lill see the
coded surveys. [Ine year after the completion of the research, all [ritten and recorded material [ill be destroyed.

Participation in this survey involves no physical ris(] but may involve some psychological discomfort, given the nature of
the topic being addressed in the survey. [lou Lill be discussing topics of a semilpersonal nature and you may refuse to
ansller any [uestion that causes you distress or seems an invasion of your privacy. [lou may elect to stop the survey at
any time.

There Lill be direct benefit to you from participating in this study. The anticipated benefit of this study is a better
understanding of the academic needs of international students by Dominican staff and faculty and therefore, of your ol In
academic needs.

If you have [uestions about the research you may contact me at ([ 15) 25(1131(L If you have further [uestions you may
contact my research supervisor, Dr. Madalienne Peters at ((15) [15(32[5 or the IR[CIPHS at Dominican University of
California, [Thich is concerned [lith protection of volunteers in research projects. [lou may reach the IRCPHS [ffice by
calling ((115) 25101611

If you choose to participate in this study, please fill out the attached survey as honestly and completely as possible.
Remember this survey is completely anonymous( do not put your name or any other identifying information on your survey
form.

Participation in research is voluntary. [lou are free to decline to be in this study, or [lithdrall from it at any point.

If you Tlould liCe to [nol] the results of this study once it has been completed, a summary of the results [ill be posted on
the bulletin board outside the Division of [ducation office, on the second floor of [Jertrand Hall after May 1, 2003.

Consent:

| have been given a copy of this consent form to [eep.

My signature belo(] indicates that | agree to participate in this study.

NN NSNS E NN NN NN NN NN NN NN NN

Subject’s Signature Date of Signature
NSNS RN RN NN NN R NEN RN OO OO00000
Signature of Person [btaining Consent Date of Signature
Lisa Haydon

(mM5) 25001310

Dominican University of California
50 (Jcacia [lvenue, San Rafael, C[1 (1101
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International Student Support at Dominican University of California

At Dominican University of California, we have a growing international student population.
These students are dedicated, hardworking young people from whom we can learn much. They are
cultural ambassadors from diverse world populations who have come to the United States for academic
knowledge and personal growth. As a staff member working in Academic Advising and Support, | have
interacted with many international students. Over the past five years | have felt moved by these students,
by their seriousness, courage, vulnerability, and willingness to learn and grow as people. | wish to offer
this work as a means of support for both the international and native student populations as well as the
faculty and staff at Dominican University of California, so that we may better facilitate mutual service
and learning between all populations, regarding all as both teacher and learner.

Literature Review

Senator [ [T illiam Fulbright once commented that the purpose of the
scholarship program bearing his name was to “bring a little more knowledge, a
little more reason, and a little more compassion into [lorld affairs and thereby to
increase the chance that nations will learn at last to live in peace and friendship”
(NOFSI, 2003, p. 32).

Similarly, four reasons have been given in support of the need for the
internationalization of higher education: [Jorld peacel success in international
competition‘global (nollledgeland global cooperation. T o concerns underlie
these four rationales: the international interdependence of the United States, and
the lack of global awareness among its citizens. An educational institution’s goals

for internationalization are rooted in needs brought about by global technological
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interconnections, global trade, and the resolution of global problems such as
pollution, hunger, disease, and terrorism (Schoorman, 2000).

A great asset to any country’s efforts to internationalize its educational
system is the utilization of its international students. Many international educators
agree that international students are an important part of the effort (ibid.). The
presence of these students on our campuses allols opportunities for cultural and
international understanding. International students, [Thile here to achieve their
ol In personal and academic goals, are allJays cultural ambassadors (Sandhu [
Usrabadi, 1011). They can assume many roles, serving as educational resources
in classroom discussion, counselors for study abroad, guest speal ers on cultural
topics, and organizers of crossicultural events (Schoorman, 2000).

Challenges and Stresses Faced by International Students in the United States

There are many academic, social/cultural, personal/psychological, and environmental challenges and
stresses faced by international students. These are brought about by multiple factors: language barriersibreal’s
Dith family and peer support systems (Sandhu [ Osrabadi, 177 T)differences in cultural values and assumptions
and communicationand learning styles (Ladd (1 Ruby, 1T )[las [Jell as differences in psychological selfl]
constructs (Cross, 1995). The process of adaptation of a student is also likely to be related to the “cultural
distance” between the norms, values, and customs of the society of origin and those of the receiving society
(Tatar [ Horenczy(] 2000).

Academic challenges. International students face many academic challenges [Then studying at colleges
and universities in the United States. [Iccording to NIOFS[I: [Issociation of International [lducators (NCJFSD),
proficiency in spolen and [Iritten [Inglish is the greatest contributing factor to(Jards the academic success of
international students (Selvadurai, 1011 2). Cet, the most common academic problems pertain to language
difficulties (Nicholson, 2001). (1 hile many international students are able to pass a standardized proficiency

elamination in Onglish, they have difficulty functioning later in an academic setting (Selvadurai, 10771 2).
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International students have difficulties in understanding lectures, el pressing ideas, and Lriting reports,
and these problems have been largely attributed to a laclof proficiency in [nglish (Nicholson, 2001 Selvadurai,
10112). Oven though [0 percent of international students surveyed stated that they had significant difficulty Tith
[nglish language usage, [0 percent stated they received no instruction in Cnglish (Nicholson, 2001).

Of the four language macro(slills of listening, spealing, reading, and [riting, Criting is the sTill that poses
the most difficulty for international students. [esides the challenge of Lriting in grammatically correct [inglish,
students often have great difficulty e[pressing their ideas through Uriting and speech, and at times give the
impression that they do not have complelity or depth to their thoughts ([Iriguglio, 2000).

Students often elpress having problems reading telts in [Inglish, especially specialized telts, stating that
they find it timelconsuming and difficult (Nicholson, 2001). They freCuently have problems reading [That is [ritten
on the blacCboard in class. [lecause international students may have trouble listening to and understanding fast[
paced, eltended lectures, they also have difficulty taling notes in class ([Iriguglio, 2000 ParCer, 11 1).

Learning styles often play a role in difficulties encountered by international students. Cften, international
students are slol] in adjusting their learning styles to the style of [imerican education (Selvadurai, 17771). This can
affect their ability to learn, to receive help, and to convey Chollledge to the professor, all of [Thich (ill negatively
affect their learning elperience and academic progress ([riguglio, 2000).

Furthermore, students are often shy about spearing up. Many feel their spolen [Inglish is not fluent
enough for the demands of the classroom (Criguglio, 2000). In technical, researchloriented, or pedagogical
courses, international students may laclthe vocabulary to phrase coherent Cuestions or comments. [Icluiring
nel] [Inglish [lords related to these areas reluires eltended time and patience on the part of both the student and
faculty (Parler, 1011).

Many international students are trained to listen to instructors rather than to speallin class. In some
cultures, instructors are seen as bearers of absolute truths and therefore should not be Cuestioned. In the United
States, students are invited to challenge their instructors and enter into debates. [Iften the more casual classroom
style can be disturbing. (Selvadurai, 1077112).

International students often have difficulty as(ing for help (Ladd (1 Ruby, 1(17T). Shyness and passivity in
the classroom, as [ell as a preference tolJards collectivism rather than individualism, often interfere (Jith

students’ willingness to independently reach out. Students may feel that putting their individual needs above the
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class needs or standing apart from the group in reluiring personal attention in class, is inappropriate (Cross,
105). They may also feel that it is shameful to as(for help from the professor and that they should be able to
succeed independently (Ladd (1 Ruby, 10177). Students may el uate not [holling an ans(ler Uith losing face and
being humiliated. They may be afraid to looJinept in front of the teacher or peers, especially (ith feelings of
inadeCuacy in using a second language (Ceasley (1 Pearson, 1001). HoJever, international students have also
been found to prefer to receive instruction through listening and to cultivate close relationships Lith their
professors (Ladd [J Ruby, 10L).

[lccording to [Jeasley [1 Pearson, (11 1) another factor in academic learning is cross(cultural [riting and
thinCing styles. Students in the United States are el pected to present their arguments in the [inglish tradition of
the strictly linear, logical development of ideas. The different (riting styles betJeen cultures involve different ideas
of the responsibilities of the [riter and reader. Chinese, [lorean, and [apanese cultures place a much greater
responsibility on the reader to interpret the message that the Uriter may only imply, yet not logically state in a
linear manner. In addition, there are different patterns of ordering and structuring the Uritten information
presented.

[] estern tradition places much emphasis on comparing, discussing, and evaluating arguments, and
students are elpected to el press vielIpoints rather than simply duplicating an authoritative opinion. Critical
analysis is expected in United States’ universities. However, this change in behavior can be very difficult for
students [1ho have been educated to practice rote learning and memorization, and 1ho seldom [uestion the
teacher or the teltbooll In many countries, each subject of study at a university may have only one telt and only
offer one point of viel] to the student (Cleasley [1 Pearson, 111}, personal communication, 2000). Holever, many
educational researchers feel that this is an outdated stereotype and challenge this viellpoint ((easley [ Pearson,
1000).

Factors such as course structure, content, and academic standards can all be impediments to the
academic goals of international students in the United States (Selvadurai, 17171[2). Instructional technilues such
as discovery learning may seem inappropriate, foreign, and inefficient Tlays of learning. [Ither factors of the
[1 estern educational system that international students have identified as problematic are homelJor’} grading
differences, and teachers [1ho are perceived as rude, [Jho do not tale eltra time [ith students, and [1ho may use

Dhat students feel is inappropriate or vulgar language (ParCer, 1C1).
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Social/cultural and personal/psychological challenges. International students are regarded as a
population psychologically at risCl This is due to immediate and often drastic changes in social, cultural, and
environmental factors in the lives of international students upon arrival in the United States. When students’
processes of adaptation are not adeluately facilitated by the host school, a range of personal and psychological
problems arise. [ study of international students from more than 50 different countries found that students
reported higher than normal problems in the areas of anliety, depression, psychosomatic symptoms, and
paranoia (Tatar [l Horenczy(], 2000).

Stressors that play major roles in mental health crises of international students include the folloLling:
culture shocllelpressed through an(liety, depression, hostility, tension, frustration, anliety, anger, and stress(]
societal e[pectation for high academic performancelcthanges in social and economic status e[ pressed through
feelings of resentment and lossand feelings of discrimination, alienation, and isolation (2000 Nicholson,

2001 (Tatar [1 Horenczy(}). [Iccording to Sandhu [ Usrabadi (1011)), homesicl ness, loneliness, fear, and
pessimism are also major concerns.

Language difficulties, [Thile playing a major role in academic problems, also contribute to personal and
social problems. [leing understood is associated [Jith feelings of acceptance and appreciation. Confusion,
frustration, depression, and lo[] selffesteem are the results of not being understood. Language difficulties may
lead international students to seellrelationships [Jith those [Tho spealitheir first language, thus hampering
integration into Cmerican social groups (Nicholson, 2001). Cimerican students may be complacent [ith their
situation and not feel the need to go out of their [Jay to socialize [Jith foreign students (Sandhu [ Usrabadi, 1077).

[Iften international students are unallare of cultural differences in friendshipbuilding and dating etiCuette,
along Dith other [mericans customs related to food habits, religious beliefs, and nonverbal communication
(Selvadurai, 1011). International students may see(Jto fit into [’merican social groups by changing their behavior
and attitudes. This can lead to guilt and also undermine personal identity and self(respect. [l this leads to
acculturative stress (Sandhu [ Csrabadi, 10777). The follolling is a Cuote from one of Dominican University of
California’s international students (written report, 2003). This gives a good summary of the many difficulties our

students face:

When | came to the United States | used to feel | lived by myself and relationship was

not worth much because my first friendship with an American was very bad. | used to
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think no one understood me, no one cared about me, and | needed to survive the real
world by myself. | also used to trust only myself. It is ambiguous but at the same time |
also felt strong needs for connection with others... | did not know real American culture
and made mistakes and got hurt because of the cultural differences. These were so
painful and | was afraid to do anything, even though | talked with people first. However, |
kept challenging myself...and finally did not feel the pain anymore and was able to
expand my experience (p. 1).

International Student Survey

In February of 2003 this researcher developed and distributed an academic needs assessment to all
international students at Dominican University of California. The results of this assessment are presented here.
These results form the basis for the recommendations put forth in this paper.

Summary of Major Findings

Of the 55 surveys distributed, 38 were returned. All surveys were used. The usable return rate
was 69 percent. All respondents were international students attending Dominican University of
California.

Part A of the survey addressed demographic information. Some information was not completed
due to the respondent’s desire to remain anonymous. Fifty-four percent of respondents were women, 42
percent were men, and 4percent did not identify their gender. The respondents ranged in age from 19
years to 27 years (M=23 years). The average length of time spent in the United States was 18.5 months
and the average length of time at Dominican was 14 months. The length of time speaking English
ranged widely from 2 months to 15 years. Thirty percent of the respondents were graduate students, 59
percent were undergraduates of whom 24 percent were freshman, and 11 percent did not respond to this
question. Sixty-eight percent of respondents were from Asia, 19 percent were from a wide range of

countries in the Americas, Europe, and Africa, and 13 percent gave no data.
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Part [1 of the survey addressed the [Inglish language proficiency of
international students. Concerning the question, “How would you rate your
English proficiency in the following?” four areas were addressed:
listening/understanding, spealing, reading, and [riting. In the category of
listening/understanding, 60 percent rated themselves as either el cellent (22
percent) or very good (3 percent). Thirtyleight percent rated themselves as fair.
Concerning spealing, [0 percent rated themselves as either el cellent
(16 percent) or very good (2[1percent). Hollever, 501 percent rated themselves as
either fair (C3 percent) or poor (101 percent). In the area of reading, [0 percent
responded that they [lere el cellent or very good [Thile 3[ percent rated
themselves as fair. [1 riting sTills [Tere lollest, [ith 601 percent of the respondents
rating themselves as either fair or poor.

Part C of the international student survey was composed of 40 questions. These questions
addressed academic skills applied to the following: students’ classroom participation; relationships with
faculty and peers; ability to understand and complete assignments and exams; and recourse to academic
support services.

Seventyfive percent of all students surveyed responded that they
understood most of [That their professors said in class lectures. HoJever, 16
percent felt that professors spole too [uiclly [Then lecturing. Seventynine
percent of students surveyed responded that they could understand their
professors ['hen they spole personally. [Jverall, listening s(ills [ere good and

responses [Jere consistent.

Seventyithree percent of students responded that they understood most of [That (as [ritten in their

teltboo(s, [Llith (] percent stating they understood [hat [Jas [ritten on the [Thite board in class. It should be noted
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that [ percent of respondents reported that they understood typed handouts the professors gave them. Silty[J
seven percent felt they Uere able to finish reading assignments on time. Silteen percent felt they could not.
Overall, reading sTills [ere good and responses [lere consistent.

Regarding [riting sTills, (17 percent of respondents stated they Cere able to finish Oriting assignments on
time. HoJever, students reported having difficulty Tith various Oriting tas’s. Thirtylseven percent had difficulty
taling notes in class in Cnglish, and 3 percent stated they had difficulty [riting essays, Lith [2 percent being
uncertain. Light respondents (21 percent) felt they did not have difficulty Lriting essays.

Uuestions regarding spealing sLills Lere related to interaction Lith professors and students in class as
Cell as out of class. [Inly 301 percent of students stated they Clere not afraid to spealin class and [Jere not afraid
of maling mistales [Then spealing. Thirtylseven percent of respondents stated they Clere afraid they [Tould be
perceived as stupid if they asl(ed Cuestions in class and agreed [Jith the statement that they could not elpress
their true thoughts in spolen Cnglish. TCenty one percent Lere afraid to asl] Luestions of their classmates for fear
they Uould be thought stupid. Uf the students [Iho Lere afraid of spealing up in class, only 3 respondents felt it
[as rude to as[1[uestions. HolJever, 2[1percent felt it [Jas rude to disagree [ith the professor and 3[1percent of
respondents [Jere uncertain.

The last area of consideration [Nas resources international students utilized for help. [ hile 65 percent
stated they asled their classmates for help, (2 percent stated they ased only international students from their
home region for help and support. Thirtyfour percent of students did not feel comfortable participating in study
groups [Jith other students, [Jith 101 percent being uncertain. Thirtyfour percent of students stated they sought
help through academic support services (tutoring), and 2(1percent stated they made freCuent use of academic
support services.

[J hile 6(1percent of international students felt their professors respected them, only 55 percent felt their
professors [Janted to help them, and only [5 percent felt the professors [ere Dilling to spend eltra time helping

them. [Inly [T percent felt that their academic advisor [Tas [Jilling to spend eltra time helping them.

Fiftylthree percent of international students stated that they asled their
professors for help. [nly 2(1percent stated that their professors understood their

personal and academic challenges, [hile 53 percent felt their academic advisor
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understood these challenges. Siltylone percent of international students [lanted
their professors to [hoJ more about their culture and 50 percent [anted

professors to include more about their culture and el perience in class.

Analysis of Themes

The areas of strength for the international student population participating in this survey are
listening and understanding spoken English and reading and understanding written English. Speaking
and writing in English are areas needing more support.

Difficulties in these areas lead to a lack of cultural understanding and utilization of assistance from
faculty and students who are not from international students’ home countries. A large percentage of
international students have difficulty participating verbally in class. This is based on their fear of
rejection from others because of poor language skills.

Sixty-nine percent of international students either did not feel that their professors understood
them or they were unsure. They were unclear about the level of interest their professors had in giving
them extra assistance. One student stated, “I think DU’s most professors are still unaware of the
difference between American students & foreign students.” Therefore, a large percentage of students did
not ask their professors for help. The students felt that their academic advisors were slightly more

understanding of their needs but were not significantly more available than the professors.

International students made moderate use of academic support services and less than a third made use
of these services fre[uently. Some students 'rote comments on their surveys rel[uesting tutoring services, [lhich
seemed to indicate that the students [lere not allare that these services [Jere already available to them. There

Das a positive correlation betJeen strong language s(ills and feelings that professors understood and cared for
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the students. There [las also a positive relationship betJeen language s(ills and class participation, as [ell as the
student’s ability to interact inside and outside the classroom with students from other countries.

In general, the majority of international students attending Dominican University of California are able to
understand class lectures and (ritten materials and could finish their JorJin a timely manner. Students
understood [ritten handouts given in class, [Thich supplemented lectures. Hollever, international students
identified Criting assignments and spealing in the classroom as special challenges.

Many international students have difficulty participating in class discussions or asling [uestions, and
most did not enter into debate Uith the professor in class. Students Lere afraid of being perceived as stupid.

[0 hen asring for help, many international students sought out those from their native country and did not mare full
use of fello[] classmates, professors, or advisors. [1 hile most students Tlere not confident about their Oriting
slills, less than half of those students sought support through tutoring.

International students at Dominican University of California need further assistance from faculty, staff, and
other students. Communication is the Ley issue. International students need to [hoL that faculty and staff are
available to them and are interested in learning about their cultures. There is a need to develop and clearly define
resources for international students.

Patterns similar to those of other colleges and universities [Tere found at Dominican. Language
proficiency [Jas positively related to cultural adaptation, social integration, and academic progress. Social
integration and cultural adaptation also directly and positively related to academic success. The difficulties that
[lere reported by international students at Dominican University of California are therefore similar to those
reported by international students at colleges and universities throughout the United States. It can thus be
assumed that the components of successful international programs used at other institutions of higher learning

ill be applicable and useful at Dominican University of California.

Successful International Student Program Components
Based on the review of the literature concerning international students at colleges and
universities, as well as on the results of the Dominican University of California International Student
Needs Assessment, this researcher has complied recommendations for Dominican University of

California. NAFSA, as well as other institutions of higher learning, have many guidelines and
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suggestions for excellent international student programs. | will discuss these suggestions and guidelines
and comment on which of these Dominican University of California could adopt.

NAFSA Guidelines for International Students Programs

General reuirements for serving international students have been put forth in the Handbool] of
Cccreditation (2001). In summary, these guidelines reluire that the educational institution must demonstrate
service to international students in a legally and ethically responsible, unbiased, and sensitive manner
(Cccrediting Commission for Senior Colleges and Universities, 2001). The [Issociation of International [/ducation
Odministrators (CI00) also offers guidelines for international education at U.S. colleges and universities. These
guidelines specify that there should elist a professional staff that can provide the reuired support services for
international students (Schoorman, 2000).

[ccording to NCOFST1(2001), programs of international education tale many forms and are located at
colleges and universities [Jith different purposes, sizes, and settings. Regardless of these differences, it is only
[Jhen an educational institution males a conscious commitment of resources to its international program that the
program Uill be successful. Underlying such commitment are the follolJing institutional principles put for(Jard by
NOFST presented here in summary. Comments regarding Dominican University of California are incorporated at
the end of each section.

1. The institution should have a clearly stated policy, endorsed by the governing board, [hich includes
goals and objectives of the international student program developed by the institution. The policy should include
planning and budget considerations. Personnel and resources(Iboth administrative and academic(ishould be
sufficient to assure that the program can be operated in [Tays that are consistent [Jith the principles put forth in
the document.

Dominican’s governing board needs to develop clear goals and objectives in regards to planning
and budget considerations. Personnel and resources must be increased for the Office of International
Student Services and other departments that serve the international student population.

2. The elecutive staff of the institution should discuss [ith the faculty and administrative staff the
implications of the international program policy for the academic programs and staff.

At Dominican, this has begun and must continue and increase. The executive staff must not only

discuss policy but create a plan for implementation of changes.
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3. Programs should be closely related to and consistent Lith the purposes and strengths of the institution.

More services are needed. In the first sentence of the Dominican University of California mission
statement, Dominican is referred to as an international university. This must mean more than the fact that
we have some international students in attendance. It must mean that our programs take into account the
needs of these students and that we offer a truly international education to all of our students.

[ Regardless of program size, the institution should ac nhollledge its responsibility to demonstrate
sensitivity to cultural needs — social, religious, dietary, and housing. These must be accounted for in the planning
and el ecution of the program.

Dominican takes many needs of international students into account. Student housing is arranged
so that international students cohabitate with American students. In general, faculty is respectful of
students and extra tutoring time is available to international students. There is an effort being made to
diversify curriculum. However, assistance with intercultural communication must be addressed more
directly. International students suffer from cultural and personal isolation and an inability to understand
interdependency as a key part of relationships with faculty, staff, and fellow students on this campus.

5. Services should be performed by personnel [1ho are trained for their particular responsibilities. Faculty
and staff should receive appropriate training for the activities they manage.

Training for faculty and staff at Dominican is ongoing and should continue. VPAA and CLIENT
workshops take place on aregular basis. Individual departments make use of conferences off campus.
More education specific to international student needs should be offered in the future.

6. Staff and faculty should develop and maintain respect and sensitivity to[ards those of different
cultures.

According to the results of the International Student Needs Assessment (Haydon, 2003), faculty
and staff are respectful but must increase their sensitivity towards and knowledge of those of different
cultures. This may be due to the need for faculty and staff to allow more time for small group or one-on-
one interaction with international students.

[l The institution should periodically evaluate programs, policies, and services, and program goals.

Dominican is in the midst of reevaluating its international student program. This research project

is part of that reevaluation process. Reevaluation must be followed by practical and sufficient change.
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The admissions process. [ny international program begins Cith the recruitment and admission of
students. NLFS[J (2002) has put forth principles of good practice for these processes. The goal of the
international admissions process is to identify, attract, and admit Cualified students [Those educational goals fit
Oell Dith the mission and offering of the recruiting institution. Staff Corling tolJard the admission of international
students should have specialized TnolJledge, sTills, and resources, and professional judgment.

The admissions office should have a strong commitment to student service and development, a clear
understanding of the institution’s mission, policies, and standards, an ability to clearly communicate with
prospective international students and recruits, and conduct outreach in an ethical manner. The admissions office
should understand the processes and re[uirements of the immigrationfegulating branches of the U.S.
government and responsibly manage record [eeping according to accepted professional standards. The
department must also consider the differences in documentlissuing practices around the [orld and evaluate
documentation accurately and fairly, Uhile effectively coordinating its efforts Lith other offices involved in the
admissions process for international students (NLJFS(], 2002).

The Admissions Office at Dominican University of California fulfills the above requirements.
However, this office should work more closely with the Office of International Student Services to provide
more support for international students, once they have expressed an intention to attend. This support
includes pre-arrival information and better orientation and personal service to international students
beginning at the time of deplaning in the United States.

International student services. [s stated in NCJFSTJ documentation (2001), it is the responsibility of the
host institution to meet the needs of its international students in an organized, directed, and funded manner.
Regardless of the number of international students present on campus, the college or university is reluired to
offer a basic level of support that enables the student, once accepted into the institution, to be successful. The
follolling NCJF ST principles support these services.

1. The host institution should clearly state its intentions to provide_special support services to international

students. These services should include advisement and counseling, mandated and technical services in
compliance [Jith U.S. government regulations, and coordination and liaison [ith the community.
This is not now occurring at Dominican and must be implemented. International students do not

have special advisors that are educated in the problems they face. If international students miss
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orientation they may miss vital immigration information. Many international students spend little or no
time making use of resources such as tutoring because they have not understood what has been said in
orientation. There is too much information conveyed in a short period of time for a second language
learner to comprehend and absorb. Small group orientations that repeat information and allow for
guestion and answer are needed.

Many international students suffer extended culture shock because there are no counselors or
advisors who are trained and specifically designated to serve this population. Advisors are assigned
according to the department of the student’s major. International student counselors are needed at
Dominican. One Asian student told me she frequently cries at her desk because she feels there is no one
she can talk to at Dominican about her cultural difficulties. | invited this student to come talk to me.
However, she is a senior and is graduating. Intervention should have been offered much sooner.

Counseling offered by the counseling psychology department is most often not appropriate.
These students do not need this type of counseling and the counselors are most often not trained in this
type of intervention. International students need to be clearly informed that if they are having difficulties
they may talk with Dr. Wes Young and he will arrange for counseling or advisement. Atthe presenttime
Lisa Haydon is the only other advisor specifically designated for this function. At orientation, students
are not told about this opportunity.

2. There must be one unit in the host institution responsible for coordinating these services [Jith clear and
aclnolJledged designation of responsibility for these services. This must occur regardless of the number of
international students present at the institution or level of funding.

The Office of International Student Services at Dominican is comprised of the director, Dr. Wes
Young. Dr. Young works in coordination with Simona Getz in the Office of the Registrar as well as Lisa
Haydon in Academic Advising and Support Services. It would be appropriate to either add more staff or
else designate existing staff and faculty to directly assist Dr. Young, while remaining in their current
departments. Clear and acknowledged designations of responsibility should be put in place. The Office of
International Student Services should be given a realistic operating budget; at the time of this writing the

department has no budget.
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3. Un orientation program should be in place that introduces students to the physical environment,
registration procedures, academic policies, housing, counseling and health services, visa re_uirements and INS
regulations, and financial matters. Social and intercultural activities should be offered. ['dvising services should be
provided on an ongoing basis [Jith respect to personal counseling, emergency needs, and preparation for
departure and reentry to home countries.

Orientation at Dominican must be improved, beginning before departure from the home country
and continuing on campus in a more detailed and specialized manner. Students should be sent or should
be able to download off the Dominican web site an International Student Handbook. Students should be
met at the airport and taken to their dormitories. Orientation to the campus, counseling, tutoring, and
health services should be given in small groups with a questions and answer period. Students should
also be part of a larger freshman orientation in order to help them integrate with classmates.
Departmental orientations could also be offered. Social and intercultural activities should be further
developed on the campus.

[l The staff fand faculty'should maintain high ethical and professional standards.

In general, Dominican’s faculty and staff meet these criteria. However, there have been reports of
faculty behavior that has been interpreted by the international and ALANA student populations as lacking
in professional conduct. This includes rude remarks and continued insensitivity toward students.

Educators. NIJFS[1(2001) has many guidelines for international student educators. [Ilmong them are:

1. Cnollledge of the cultural adjustment process.

Dominican faculty needs to be more aware of which students are international and help to
facilitate the cultural adjustment process and well as academic progress.

2. Counseling and advising sfllls.

International student counselors and advisors need to be available to meet the unique needs of
this population. These students need to know with whom they can talk to facilitate the transition to a new
language, culture, and environment. The students must be able to discuss intercultural communication
and customs, areas that students suffer. Faculty members also act as academic advisor. These faculty
members should examine their role as advisors in light of the unique needs of international students.

Awareness of these needs and the use of strategies to meet them are responsibilities of faculty advisors.
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Correct placement into classes, continued contact with the student throughout the semester, and
recommendations for tutoring and other academic support should be incorporated into the advisory role.
The student should feel supported by the advisor and that the advisor is an ongoing resource for the
student.

3. D0areness of ho[ culture and language influence learning styles.

A high percentage of international students reported in a recent international student survey
(Haydon, 2003) that incompatibility of learning styles was not a problem at Dominican. However, there are
many classroom techniques derived from various teaching styles that can prove helpful to international
students. Some of these are the use of typed lecture outlines given to students at the beginning of class,
small group discussion with peers and instructors, and mentoring relationships and assignments among
students.

[l Unollledge of learning another language, educational systems other than those in the U.S, and cultural
values and assumptions and their effect on interactions Uith individuals and groups.

The faculty and staff at Dominican University of California should feel a responsibility to broaden
their knowledge of the above. Campus-wide training sessions, that would include all departments, could
be held as a part of professional development once or twice a year for this purpose.

5. Intercultural communication srills.

At Dominican University of California the first step is to identify those students who are from a
different culture. The next step is to make the campus community aware of the need to extend
themselves to this population. It is important to allow international students to take an active role in
educating our community in their customs and ways of communicating, thus allowing them to act as
ambassadors for their countries. We, in turn, can help international students become knowledgeable
about appropriate ways to communicate in our country. The key is for community-wide participation with
international students. An academic course for international students on intercultural communication that
would include American cultures and customs would also be appropriate. This course could include

American students who wish to study abroad and mentoring relationships could be established.
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NLUFSC provides grants to colleges and universities, [Jhose staff and faculty develop model programs to
support international students. Final reports about these programs can be obtained free of charge (NLFSL,
1001).

Dominican University of California should consider applying for some of these NAFSA grants as a
way to creatively develop aspects of its international student program. Dr. Wes Young should spearhead
these projects and include a wide population of students, faculty, and staff. This is an exciting
opportunity that should not be ignored since it provides funding for needed improvements to our

international student program.

Summary of Successful Components

Successful

Components of

Student Services

Services to international students are best coordinated through the [iffice of International Student
Services. Services should include prelarrival information and assistance, orientation activities, ongoing advisory
services, advocacy and intervention, and the development of programs that enhance interaction beteen
students and members of the academic community. Prelarrival information can be organized in a variety of [1ays.
Programs or information on a variety of topics pertaining to life in the United Stated can be offered by agencies
such as governmental, private institutions, or alumni groups in the home country, or by the United States
institution, using a variety of multilingual media. This includes printed information paclets, brochures, videos,

tDenty(fourlhour message systems, electronic mail, and the (] orld [J ide (] eb. (Schoorman, 2000).

Orientation for international students is one of the most common forms of international student
services offered by colleges and universities. It typically includes immigration information, an
introduction to university requirements and services, and an introduction to the community, focusing on
cross-cultural differences. An academic and discipline-specific orientation with the participation of
faculty members is strongly recommended (Schoorman, 2000). Summer bridge programs have been

created whereby international students come for the summer prior to their first semester at the university
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and engage in activities that focus on cultural adjustment as well as academic and language skills
(Kezar, 2000). Weekend orientation retreats designed for international students have also been found to
be more effective than single day orientations where all new students are addressed (NAFSA, 1999).
All of these activities should be developed at Dominican University of California, coordinated
through the Office of International Student Services with the Office of Admission, Academic Advising
and Support, and faculty and staff. At the present time, we offer orientations for international students
that are blended with American students. A separate international student orientation follows some
weeks later that concentrates on immigration law. At the present time, bridge programs are being
developed by the Director in International Student Services, Lisa Haydon in Academic Advising and
Support, and the director of the independent English language school on the Dominican campus, Dr.
Dean Wright. These programs will serve both cultural and academic needs of our prospective
international students, current international students, as well as those American students wishing to

participate in study abroad programs.

[Ingoing advising services unilue to international students include immigration advising, cross(cultural
counseling, social and cultural adaptation, and preparation for departure and return. Counseling services should
be designed to help alleviate culture shoclland homesiclhess, and promote understanding of cultural differences
betlleen the social norms of their home country and the U.S., and adaptation to the U.S. educational. ['ngoing
advising services unilue to international students include immigration advising, crosscultural counseling, social
and cultural adaptation, and preparation for departure and return (Schoorman, 2000).

Successful academic components.

Several international educators have indicated that faculty members are the most crucial players in the
process of successful internationalization of a university, and therefore, of the success of its international
students. Many faculty members [Jho have el pertise in this area are underutilized. Most Lill need to develop
elpertise, and several strategies have been suggested. These include [Jor[shops on international issues,
incentives such as release time and stipends for curriculum development, the study of a foreign language and

culture, and opportunities to teach abroad and for involvement in e[tralcurricular international activities. Coth
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faculty and staff must become globally literate and cross(culturally sensitive. Professional development
UorLshops, attendance at national and international conferences, and the active recruitment of internationally
oriented personnel are all important (Schoorman, 2000).

Currently at Dominican, faculty may travel to [urope and [Usia for personal and professional enrichment.
HoUlever, this can be increased as [lell as organized [lith more of a focus on cultural education for purposes of
better understanding the cultures of our oln international students. There is a diverse population of faculty and
staff at the university and CorCshops should be developed that can provide faculty and staff Uith cultural
information. Instructors from the Cnglish language school housed at Dominican can be invited to speal] Lith our
faculty and help them understand the uniCue needs of international students.

International students can help educate faculty, staff, students, and the surrounding community. These
students must be given opportunities to serve as educational resources in classroom discussions, as peer and
studylabroad counselors, as guest spealers on cultural topics, and as organizers of cross(cultural events
(Schoorman, 2000). This Lill help lead faculty, staff, and students to intercultural adaptability, including listening
slills and the ability to interpret behavior and apply social or el periential learning in different cultural contelts
(Ceszotars(i, 2001).

Currently at Dominican, [le do not have an organized program that coordinates these activities. It is up to
the individual student or instructor to initiate classroom activities and most often this does not occur. The [Iffice of
International Student Services should coordinate [ith faculty deans and chairs to initiate classroom activities and
the international student services department itself should initiate studyabroad and peer counseling.

In the classroom. The classroom environment is the main arena in which international students’ needs
must be recognized. There is a need for clear and comprehensive instructions about academic assignments (lith
timely diagnostic feedbacll During lectures, the e[tended use of overhead transparencies and printed lecture
notes or lecture outlines are helpful to international students. Professors should spealislolly and clearly, [ithout
the use of slang, and [Trite clearly on the board. Students benefit from teaching styles that incorporate practical
elamples to illustrate theoretical concepts and use modeling and coaching of metacognitive strategies (Ceasley [
Pearson, 17T riguglio, 2000).

[1ngoing curriculum development at some universities has transformed courses from traditional teacher(]

directed courses involving lectures and tutorial in [hich students are relatively passive. Changes produced
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shorter but more freuent lectures, Lith either more fre_uent meeting times or e[ tended class times that
progressed at a sloller pace. I orCshop(type formats that allol] the student to be a more active and self(directed
learner are being incorporated at many schools (Parler, 11 Jalas, 2000). Groups designed to increase cultural
miCing serve to undermine the tendency to self(segregation. More presentations may be reluired of students
(Trice, 2001). Field trips incorporated into curricula enhance cultural and historical understanding (NOFST, 1071).
U learner support program utilizing both faculty and peers is also effective (Lleasley 1 Pearson, 1([). For those
courses in [Uhich class participation is factored into the final grade, some professors allolJ good participation to
enhance student performance but do not lo[Jer the grade if class participation is infre[uent ([Jalas, 2000).

Ladd and Ruby (10717) suggest that since many foreign students are accustomed to class lecture Cith
minimal participation, the instructor can begin to slolly introduce openiended "uestions that reuire opinion,
problem solving, and decision(maring. If these concepts are introduced immediately, international students may
be uncomfortable and fearful. The instructor should build the students’ self(¢onfidence and trust. ThinLing on your
feet elercises such as Luestions regarding simple self(description to describing an object and progressing to
hypothetical Cuestions the student must ansller, can be used. In addition, offering students tips in class on ho(J to
study or utilize a certain ne(7 learning style is helpful.

It has been recommended that at the beginning of the term, instructors should also meet [ith
international students after class, specifically to discuss methods of teaching, el[pectations, and class rules.
According to Ladd and Ruby, “The classroom is not a place to play the game of ‘let’s see if the students can figure
out the rules’; it is a place where cognitive and affective growth can—and should—flourish” (1999, p. 6).
Instructors should be careful [1hen using idioms that the student may tale literally instead of figuratively. For
example, the phrase, “quite a few...” may mean simply “few” to the student instead of “many” (Ladd & Ruby,
1000).

It is the job of the [ffice of International Student Services to act as a liaison betleen the international
student and the instructor. The student should feel that his or her needs could be voiced and discussed Tithout
fear in this TJay. The [ffice of International Student Services should also be in contact Dith the international
student’s academic advisor, if the advisor is not already affiliated with that department.

Outside of the classroom. [Icademic assistance and support can be offered through tutorials and

tutoring sessions, seminars on communication and study slills, and oneltolone consultation and support, all
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geared toward the international student’s unique needs (Briguglio, 2000). This is provided by the Department of
Tutoring, part of the Department of Licademic Lidvising and Support, [hich liaisons Lith the [ffice of International
Student Services. Upon the start of classes, each international student should be assigned a Criting tutor [Jho can
be contacted directly for academic support. International student study sTills ClorCshops can be offered. In the fall
of 2003, Lisa Haydon and Maria Mc(linney [ill begin offering these [or(shops to international students at
Dominican. [ learning center is also being developed Uhich Uill provide [leb and computer based tutorials for
international students.

In general, a broad dialogue betJeen international students, faculty, and native students is very
important. Informal discussions, in Thich international students elpress their academic el pectations and
concerns, could be valuable (Calas, 2000). [0 hen communication difficulties arise, it is usually more compleIthan
just language problems because language is intert[Jined [Jith culture. Therefore, [hen intercultural
communication tales place, it is important for all parties to tale into account differences in past e[periences,
behavioral norms, beliefs, and body language (Trice, 2001). ('t Dominican, the (Iffice of International Student
Services, in coordination [Jith the student leadership, should create activities such as conversation clubs,
international student coffee hours, and other mechanisms for interaction bet'een students, faculty, staff, and

international students.

Successful Cultural/Personal and Psychological Components

Researchers agree on three functional aspects of social support: emotional, involving intimacy, concern,
and attachmentlinstrumental, involving provision of assistanceand informational, involving the provision of
information or guidance relevant to the situation (Tartar [] Horenczy(] 2000).

Developmental educators, educational psychologists, and sociologists agree that peerigroup interactions
form a significant bonding that shapes students’ social and academic integration as well as their institutional
commitment. Students [Tho are more personally satisfied through forming strong partnerships Cith peers and
institutional staff and teaching faculty, and ["ho participate in school and community related activities, have a
higher retention rate. Positive e periences and el pectations [lithin a peerigroup are associated [lith high
academic performance. Institutional programs that facilitate the formation of connections Cith an individual

student, a group, or an institution as a whole may improve the international student’s experience of and
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persistence at the university, regardless of the demography of the student (ILegulu, 10). There is much
opportunity at Dominican to develop more positive cultural and social eperiences for our international students. |
propose a meeting to [Thich all international students are invited, to be hosted by the Departments of International
Student Services, Student Life, [lcademic [Idvising and Support, and student leadership. Ideas can be discussed
as to ho[l to develop various programs and activities.

[J ithin the academic setting, diverse study teams in Uhich international students are encouraged to speall
out can be assigned in order to avoid culture shocll(Reingold, 1C). The internationalization of social/cultural
events on campus is an important aspect of an international campus. To successful outcomes Lill be that
students of all cultures feel Telcome and positive intercultural communication and intermingling becomes the
norm. Cll administrators, faculty, and students [Jould be allare and appreciative of the cultural diversity of the
campus and actively become involved in facilitating cross cultural interaction. Faculty and staff can as(]
international students affiliated Lith their departments [hat events Lould most interest them. The students can be
draln into the planning of these events. If students are uncomfortable participating Lith the large groups, smaller
events can be planned specifically for them (Trice, 2001).

[Ither events can involve the entire campus community, not just a specific
department. Some el amples of these types of events are the formation of student organizations, international
food fairs, dances, plays, film festivals, music recitals, and poetry readings. Cross [cultural forums on a variety of
international and personal topics can be organized as [ell as [Jeelend retreats (NCFS[], 1(177). These events are

often organized by the students themselves (Schoorman, 2000).

Suggestions from International Students at Dominican and Elsewhere

International students have suggestions [1hat they feel [Jill help them succeed at U.S. postisecondary
institutions. The follolJing is a list of these suggestions and summaries of student comments (Haydon, 2003[]
Nicholson, 2001).

1. Class size should be small. This allolIs for more opportunity to eCpress oneself to the professor and to

tallJmore [ith students in discussion groups. In large groups, students spealuiclly to allo] for more

students to participate. Smaller classes allol] for a rela’ed atmosphere.

2. Students should be invited to social events such as potluclldinners.
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3. Umerican students should help in finding research articles, provide transportation, and help in other
Days Uithout being asled. They should be friendly, talCJto international students, invite them to their
homes for dinner, and offer housing during times [Then students cannot live in the dormitories. They
should allow the students to visit the American student’s friends and relatives in other places when they
travel.

[l Professors should tale time to listen to international students and to shoJ an understanding of their
cultures in class discussions.

5. Professors should have more office hours.

6. Professors should spealislolly in class, use simpler vocabulary, print or use good handriting on the
board, and distribute handouts of their lecture notes.

[l Professors should [eep promises, invite international students to dinner, and develop relationships Cith
them.

[l The Uffice of International Student Services should operate in the folloLing Uays: It should help but not
control the studentshelp [Jith employment problemsprovide a counseling center only for international
students to deal [ith homesicl ness and interpersonal relations male available a place to stay ['hen
students arrive[‘and notify the student beforehand about transportation to campus from the airport. The
office should elercise its authority [Then addressing academic problems and provide support for
international students in communicating their problems to various departments.

[l (1 eelly free [inglish conversation class.

10. International student advisors [0 counselors

11. Weekly “coffee hour” sponsored by the international student group to build a

supportive environment for the international students and to offer opportunities for other students to meet
international students.

12. Conversation partner program.

13. Orientation by school for international and graduate students.

101 Cn orientation that helps foreign students understand the differences or difficulties in living and
studying in a different culture.

15. Help Llith time management, vocabulary improvement.
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16. Teaching assistants in class to help students.

1LL Structured social time Uith Umerican students.

18. English language tutors to help with spoken English.

19. More frequent meetings with advisors, faculty, and other students.

20. Listen to international students more. Appreciate what they have to offer.

21. A writing lab.

22. Form an international student club or alliance where foreign students could connect.

23. Increase work-study for international students. Many are very poor and they cannot work off
campus.

24. Increase and expand tutoring services.

25. Cross-cultural training for professors.

26. International student coffee hours where international students could meet American
students.

27. Do not make speaking in class grade dependent. Give international students the option of
speaking less in class.

28. Having a foreign language program would afford American students a more multicultural
understanding and bring international and American students closer. It would allow international
students to teach and share with American students.

29. Offer more journals and magazines in the library for research and acculturation.

30. Peer advisors for international students.

31. Better informed faculty advisors.

32. Proofreading services for international students.
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Conclusion

Dominican University of California seels to build relationships Llith countries around the orld, sharing its
ideals or pillars of contemplation, study, service, and community, Uith all. Diversity and internationalism are
important characteristics to Dominican and are highly valued. Therefore, Dominican see(s to recruit students
from countries throughout the Corld and to provide these students Dith a superior educational and cultural
elperience. Dominican values the 'nhollledge these students bring to the campus community and therefore
invites them to act as ambassadors of their cultures and teachers of the Dominican community.

In order to fulfill this mission, Dominican University of California must continue to eCamine and develop its
international student services and to measure itself against the highest standards in this area. [ hile Dominican is
succeeding in many areas, there is much to be done. The process of adaptation for international students is a
great challenge and is more difficult the greater the cultural distance betJeen the host and home country. Since
Dominican is inviting international students to its campus, there must be a demonstrated commitment to
addressing and resolving the real and multifaceted challenges faced by these students.

[lddressing the needs of the international student population is a matter of practical and simple solutions.
Language is the primary obstacle to adaptation in academics as [lell as social, cultural, and personal areas and
can be addressed through mentoring relationships, learning labs, tutoring, and classroom assistance. Differences
in learning, [riting, and testtaling styles can be resolved through increased interaction [ith instructors, fellol
students, and the student support services.

Intercultural communication can be facilitated through international counselors, diversified coursellor(]
international student clubs, cultural events, and mentoring relationships. Through these means international
students [Jould be given a firm foundation for forming friendships and for participating successfully in the
classroom. Faculty advisors and instructors must identify and tale a greater role in supporting international
students. In general, the entire process from recruitment of international students to their graduation must be
developed and roles and responsibilities clarified and funded.

| have attempted to offer a comprehensive summary of means by [Thich Dominican University of
California may development into the international university it seel’s to be. Dominican has an elcellent group of
staff and faculty [JTho are committed to diversity and to providing the best education possible for all people.

Change tales time, funding, commitment, and patience. [J e have the means and it can be done.
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